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The article is devoted to the historical inquiry of the Dhofar Rebellion of
1963-1976 which was important stage of the historical development of the
Sultanate of Oman. It has been stressed that the background of the rebellion
determined by complex combination of political, economic and ethnic factors.
The main reason for the support of the local mountain population of Karra and
Kathiri for NDFLOAG (the National Democratic Front for the Liberation of
Oman and the Arabian Gulf) was not revolutionary sentiments but ethnic
problems. The Jebel Samkhan highlanders were not part of the tribal
structure of Oman and had no place in the political elite. It has been
concluded that Dhofar received its current status as a result of the Dhofar
rebellion. The rebellion was the final and the most important stage in the
policy of Sultan bin Said. After it Oman became a single state. The Dhofar
Liberation Front remained an independent organization in Oman (based in
London). It pursues the same policy but does not speak openly.

Key words: The Sultanate of Oman, Dhofar rebellion, Sultan Said bin
Taimur, the National Democratic Front for the Liberation of Oman and the
Arabian Gulf (NDFLOAG).
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The Dhofar Rebellion (1963—-1976) also known as the War in Dhofar or
the Omani Civil War played an important role in the history of Oman and also
the British history. In the 1960-1970s the British together with local allies
fought a stubborn struggle against representatives of the insurgency in the
Omani province of Dhofar. The local separatist movement soon gained
support from left-wing groups in neighboring Yemen, which caused concern
among the British and the subsequent dispatch of troops there from Britain.
The war in Dhofar threatened to turn into “Arab Vietham” and caused the
downfall of sheikhs and emirs, allies of the United States and Great Britain.

The paper will aim at investigating of the historical and political aspects
of the Dhofar Rebellion as final and most important stage of Sultan Said bin
Taimur’s policy.

This investigation is based on the works of the representatives both
historical and political fields of scientific knowledge. Among them should be
mentioned |. Aleksandrov [1], Jr. Allen and H. Calvin [2], R. EI-Solh [3], J.
Jones [4], B. Korany, P. Noble, and R. Brynen [6], S. Plekhanov [7], and
others. In spite of rather wide range of investigations of history and politics of
Oman many aspects of the Dhofar Rebellion of 1963—-1976 are still largely
unexplored.

In 1962 Oman was a very underdeveloped country. Sultan Said bin
Taimur — an absolute ruler under British influence had outlawed almost all
technological development and relied on British support to maintain the
rudimentary functions of the state. Dhofar itself depended of Oman but was
culturally and linguistically distinct from Oman proper.

In the 19" century representatives of the Al-Said dynasty concluded
beneficial agreements with the British government enlisting the support of the
British in repelling external and internal threats. One of the dangers came
precisely from the interior of the country or “true” Oman where in the 1860s

the tradition of electing local spiritual leaders — imams was revived and the
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power of the Muscat sultans virtually disappeared. Largely thanks to the
presence of the British fleet it was possible to hold the coast which was
important for the control of the Strait of Hormuz and the western part of the
Indian Ocean. The British went to it in order to secure their possessions in
Hindustan. In the 1940-1950s Sultan Said bin Taimur managed with
significant support from the British army to annex back the Imamate of Oman
which has already become an independent state that has established foreign
policy ties with Saudi Arabia and received a place in the League of Arab
States.

By the early 1960s the rule of the imams in “true” Oman was done away
with but the last imam and his supporters fled to Saudi Arabia from where
they openly threatened the rulers of Muscat. Meanwhile a new hotbed of
tension has emerged in the Dhofar region which lies in the south of the
Sultanate on the border with Yemen. Dhofar was on the sidelines during the
conflict between the imam and the Sultan, there were no hostilities although
many people from this province served in the newly formed units of the
Sultan’s army trained by British instructors.

Dissatisfaction with the Sultan’s policies ultimately provoked an uprising
of several leaders of the local Arab tribes led by Musallim bin Nafl. He and his
supporters attacked government troops seized part of the oil produced but
under pressure from superior enemy forces was forced to flee to Saudi
Arabia. The leaders of the latter were hostile towards Said bin Taimur since
he was the first to capture an important oasis in the oil-bearing region on the
border of the states. In exile Musallim bin Nafl formed the Dhofar Liberation
Front which with some support from Iraq and Saudi Arabia began a guerrilla
war in the province. In 1968 it joined to the Bahrain National Liberation Front
and began to be called the National Democratic Front for the Liberation of
Oman and the Arabian Gulf (NDFLOAG).
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The main reason for the support of the local mountain population of
Karra and Kathiri for NDFLOAG was not revolutionary sentiments but ethnic
problems. The Jebel Samkhan highlanders were not part of the tribal
structure of Oman and had no place in the political elite.

The ideologues of the NDFLOAG developed a revolutionary theory and
invented a new revolutionary class — the Bedouintariate. These were young
“kabili” — people who left their tribes. They had nothing to lose and they were
the most progressive revolutionary class in the Arabian Peninsula. The
ideologues — “Adu” (“enemies”, the common name for NDFLOAG fighters)
were trained in Yemen. Ideological work took primitive forms. A. Vasiliev in
his book [8] described a “demonstration” in one of the mountain villages of
Dhofar. The militant Adu with a submachine gun lined up the entire population
of the village and shouted slogans to the peasants — about the Communist
Party of the Soviet Union, Lenin, Marxism-Leninism, etc., which the peasants
loudly chanted in chorus, hardly knowing what this is about [8, p. 75]. At the
same time the activities of the partisans who opened schools, tried to provide
medical and veterinary care, aroused sympathy from the ranchers, many of
whom still lived in caves.

Dhofar at this time was divided into four zones. The western zone and
the neighboring zone of Ho Chi Minh were controlled by Adu. There was a
front line on the “red line” a guerrilla war was going on in the eastern zone [7,
p. 66].

The first step of the Sultan was to spread in Dhofar information about
the amnesty for the participants in the armed struggle. Radio stations were
broadcasting on Dhofar where the Sultan’s decree on amnesty was passed
on to the militants, leaflets were dropped from planes. Already in August 1970
about 200 Adu militants descended from the mountains. On the basis of the
militants who surrendered under the amnesty from the Dzhebali

(highlanders), the Sultan began to form the firkat (anti-partisan commandos).
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Firkat actions were effective because their fighters knew how to fight in the
mountains, and also knew the routes of the partisans, the locations of their
warehouses, etc. [2, p. 169].

The strategy of the anti-partisan war was also changed. Prior to that
with the onset of the harif (monsoon season) when it became impossible to
use aviation, the forces of the SAF (Sultan’s army) left the mountains,
returned to the Salalah plain. Now it was decided to create zones of constant
control of the SAF and gradually expand them. The first successful operation
was the seizure of the port town of Sadakh in the west of the country by a
firkat detachment.

Measures to win the sympathy of the local population were the supply
of food to the highlanders through the firkat. Prizes were also awarded for the
surrender of Soviet weapons which were armed with Adu (Kalashnikov
assault rifles, Simonov and Degtyarev rifles).

Nevertheless the first firkat detachment of several dozen fighters
created in February 1971 disintegrated due to contradictions between
representatives of various Jabali clans without even entering a battle. When
forming subsequent units tribal principles were taken into account.

There was also a powerful propaganda and agitation campaign. This
was how the sale of transistor receivers at very low prices in the market-
places was organized so that the population could listen to the programs of
the loyalist Radio Salalah leaflets were dropped from planes, hung on notice
boards at checkpoints. The main emphasis in these materials was made on
the atheism of the communists, on the fact that they are the enemies of Islam.

Simultaneously with the firkat Civic Aid Teams were organized to dig
wells, distribute food, and organize primary health care. In the zones of
government control, they began to build roads, conduct electricity, open

schools and mosques [3, p. 64].
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During this period Adu changed they political orientation from China to
the USSR. The USSR had incomparably greater capabilities to help the
partisans than China, which in the early 1970s was on the brink of economic
disaster. But it was also connected with the events in neighboring Yemen
where as a result of political struggle came to power “supporters of scientific
socialism”, a pro-Soviet group. Through Yemen the USSR transferred to Adu
Shpagin’s large-caliber machine guns, light 60-mm mortars, portable missile
systems, anti-aircraft guns, and many automatic small arms.

Feeling the weakening of support for their struggle by the people of
Dhofar Adu unleashed a mass terror, now killing everyone who was critical of
their policies including the representatives of the working people [6, p. 82].

The weakening of Adu’s positions was also the result of a change in the
international situation — since 1970 a sharp “correction” of a number of
regimes in Arab countries began.

As a result the internationalization of the conflict began. Hussein — the
King of Jordan sent his instructors and pilots to the SAF (trained by Soviet
instructors in their time). A battalion of Jordanian paratroopers was stationed
in Tamrit which controlled the road linking the Dhofar Plateau with Salalah.
Thus, the partisans were deprived of the opportunity to expand the area of
their actions. Egyptian military advisers also appeared. They were also
trained by Soviet instructors at the time.

By November 1971 the Sultan’s troops had regained full control over
the Red Zone and the Eastern Zone. In November 1971 a chain of fortified
points was built in the “red zone” between which minefields were arranged.
This defensive line became known as the Leopard Line. By May 1972 5AR
units in pursuit of the partisans were already entering Yemen. In June 1970 —
May 1972 more than 110 incursions by Omani (that is, in fact, British) aviation
were committed into Yemeni airspace. 5AR aircrafts struck targets in Yemeni

territory.
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The government of the NDFLOAG has made a formal request to
Whitehall regarding the involvement of British 5AR troops in operations in
Yemen. However, the British Foreign Office spokesman denied the
participation of the British army in such actions but did not rule out that the
S5AR ranks may include British citizens who served in the British army. But
they fight as mercenaries [1, p. 57].

However, in the summer of 1972 during the harif the Sultan’s units
retreated from the Leopard Line, as they lost their air supplies. The partisans
attacked the Mirbat fortress at the foot of the northern slopes of Jebel
Samhan. It was the largest battle of the war which began on July 19, 1972.
Just as the guerrillas broke through the line of barbed wire “5AR
Strikemasters” appeared in the sky and launched a missile attack on clusters
of militants after which helicopters landed paratroopers.

As it turned out later, this major action was a gesture of despair on the
part of Adu. They intended to capture the city for at least a few hours, execute
vali and rich citizens who were active supporters of the Sultan, and intimidate
the residents as much as possible. A large-scale act of intimidation was
envisaged upon learning of which the population would be afraid to support
the Sultan and would discard the idea of leaving the war. However,
everything happened the other way around — Adu left about 100 dead on the
battlefield, about the same number later died of wounds in primitive mountain
hospitals.

Adu as typical political sectarians began searching for “scapegoats”
responsible for the failure of the operation; a number of “revolutionary
tribunals” were held over the alleged perpetrators [5, p. 219-220]. But in fact
Adu’s mistake was that they were completely sure that during the harif not a
single plane or helicopter would be able to take off. They did not take into

account that the technology was constantly being improved. After that the
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Hornbeam Line was built from the coast inland of Dhofar consisting of barbed
wire, minefields, and sangars (boulder checkpoints).

To provide military assistance to Iran in the Dhofar Rebellion the Sultan
made territorial concessions handing over to Iran three small islands in the
navigable part of the Persian Gulf. Despite the fact that these islands were
just rocks protruding from the sea, they had a strategic value — by placing
military bases on them, Iran could block navigation in the Persian Gulf — one
of the busiest shipping areas in the world.

On December 23, 1973, 3,000 Iranian paratroopers supported by an
English airborne battalion and British aviation launched an offensive in
Dhofar. For the partisans the landing of the airborne assault was a surprise
since there was no airborne force in the SAF.

The war in Dhofar consumed great resources. Up to 47% of the total
budget was spent on military spending. At the same time the Sultan not
trusting the tribes of Oman formed his army from Baloch mercenaries (up to
70% of the entire army) [9, p. 184].

According to Soviet researchers Dhofar then found itself in the
conditions of a military, economic and political blockade. But in fact, the ultra-
left Omani revolutionaries made a number of tactical mistakes. So Adu’s
voluntaristic decision “abolished the tribes” in Dhofar. Tribal pastures and
water sources were declared the property of the whole people. After that part
of the tribes under the influence of their sheikhs began to tend to a
compromise with the enemy. Because of this the Adu units formed on a non-
tribal basis began to lose their combat effectiveness — the fighters stopped
trusting each other. A number of mistakes were made during the anti-religious
campaign. A breeding ground for atheism was the 6-year Lenin school in
Yemen, near the border. Teachers which were trained in the Warsaw Bloc
countries worked there. At the same time it must be emphasized once again

that Adu and their allies sought to attract the population not only with

12
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ideological slogans. Thus, in the Hauf region (Yemen, near the border with
Oman) a modern Cuban hospital was deployed where not only the wounded
Adu were treated but also the civilian population of Dhofar. For people for
whom the only method of treatment for almost all diseases was cauterization
with a hot iron the effect of even the simplest antibiotics seemed a real
miracle [9, p. 187].

A feature of the anti-partisan struggle in Dhofar was that the
government forces did not pursue the goal of inflicting maximum damage on
the enemy. The main goal was to win the hearts and minds of the militants.
Therefore, the means of the anti-guerrilla warfare arsenal were used very
limitedly —for example, they never poisoned water sources, did not place
“‘mine-stretchers” so that none of the civilian population would suffer, so as
not to anger even more militants [5, p. 329-330].

The congress of the NDFLOAG in June 1974 decided in the changed
situation to remove the task of a regional revolution in the Persian Gulf and to
create a wide the Popular Front for the Liberation of Oman (PFLO). The task
of socialist transformations was also removed. NDFLOAG now set itself only
the task of eliminating military bases and withdrawing foreign troops from the
country, fighting against the “lranian invaders”. An absolutely untimely
decision was made to create a regular army NDFLOAG. The Omani “ultra-
left” continued to make mistakes in the “Soviet construction”. So, private trade
was prohibited. In the conditions of the blockade of Dhofar an equal
distribution of food rations was introduced. However, let us remember that a
significant part of the land fund, the lands of the fled feudal lords, were
abandoned — the poor Karr were afraid to take them for themselves and
cultivate them. Due to the fighting the irrigation system was destroyed and not
restored. The Adu were no longer able to provide the population with food,

even with ration cards.
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Yemen could not provide assistance in this regard, since there the
“building of socialism” led to the same problems. Adu tried to solve the
problem, as in Yemen — by socializing property and creating “cooperatives”
modeled on Soviet collective farms. In general, there was nothing new in
collective property for Karr, but one must remember that the Adu “abolished
the tribes” and cooperatives were founded from representatives of different
clans, which simply did not fit into the psychology of local residents in terms
of the attitude to property. This is a vivid example of “left-wing excesses”
typical for Omani revolutionaries — even in the USSR during collectivization in
a number of national regions, such factors were taken into account, for
example, in Chechnya and Dagestan. The local population was also annoyed
by the endless meetings, rallies, and political education filled with obscure
political demagogy. Even Kabili began to turn away from Adu. At the same
time the Sultan managed to invite hundreds of nurses, doctors, teachers,
hydrologists from Egypt, Lebanon and Jordan to use oil revenues. The water
problem was successfully solved by drilling artesian wells (several hundred of
them were drilled).

By November 1974 the insurgents had been completely driven west of
the Hornbeam Line. Firkat combed the vadi and caves of Dhofar where the
partisans set up warehouses, hospitals and bases. In January 1975 as a
result of a joint operation of the Iranian paratroopers and the Sultan’s fleet the
capital of the “liberated region” — the port village of Rahyut was captured. The
Adu sea supply route was cut. After that construction began on the
Demavend Line 35-40 km west of Hornbeam.
In January-February 1975 the SAF established control over the main militant
bases in vadi Shershitti, Ashauk, and Guiper. During all this time the
partisans undertook only one retaliatory action — a rocket and mortar attack
on Sarfait in honor of the decade of the revolution on June 9, 1975. The

“Simba Line” was already in close proximity to the border with Yemen, from
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which shelling of Omani territory became more frequent [4, p. 111-115]. On
October 16, 1975, Omani Hauker Hunter attack aircraft attacked the Yemeni
town of Haufa, destroying the headquarters of Adu, a police station and
artillery positions. The Sultan feared that this would become a pretext for a
war with Yemen. However, this did not happen, since Yemen at that time
developed extremely tense relations with the Yemen Arab Republic, and
inside the country there was a struggle between Nasserites and supporters of
“scientific socialism”. The remaining Adu group was cut off from the border
with Yemen by the “Simba line” and surrounded in a gorge. The partisans
were threatened with total destruction. However, the Yemeni government
asked the Sultan to provide a corridor to escape the encirclement for 200 of
its soldiers who were in the ranks of Adu. The partisans also left Oman along
the corridor leaving, however, all their heavy weapons.

The rebellion was declared suppressed in January 1976, although
isolated incidents took place until late 1979.

Thus, as a result of the rebellion Dhofar received its current status. The
rebellion was the final stage in the policy of Sultan bin Said. After it Oman
became a single state. The Dhofar Liberation Front remained an independent
organization in Oman (based in London). It pursues the same policy but does

not speak openly.
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The article presents a study of the state of application of distance and
blended learning technology based on the Internet in specialized disciplines
for the preparation of future bachelors in cybersecurity. The following
technologies of distance and blended learning on the basis of the Internet for
preparation for lectures, for preparation for practical / laboratory classes,
during lectures, during practical / laboratory classes, to help with homework,
to perform tests works for the purpose of reporting on separate performed
tasks.

Key words: distance learning technologies, blended learning
technologies, cybersecurity, professional training, bachelors in cybersecurity.

KaHdudam nedaecoeiyHuUx Hayk, O0oueHm, CamoduneHko O. O.,
LocnidxeHHss cmaHy 3acmocyg8aHHs mexHosiozii ducmaHuiiHo2o ma
3MiWaHo20 Hag4yaHHsI Ha OCHO8I Mepexxi IHmepHem 3 npoginbHUX AucyurnsiiH

onsa nideomosku MaubymHix bakanaepie 3 Kibepbesrieku / HaeyaribHo-
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Haykosulu iHcmumym iHghopmauyitHoi 6esneku Criyx6bu besneku YkpaiHu, M.
Kuis, YkpaiHa

Y cmammi npedcmasneHo AQocnidKeHHs cmaHy 3acmocy8aHHs
mexHosiocii ducmaHuiiHoeo ma 3MillaHO20 Has4YaHHsl Ha OCHOB8I Mepexi
IHmepHem 3 npogbinbHUX ducyurniH 0ns nidecomosku maubymHix bakanaspie
3 Kibepbesneku. Oxapakmepu3oeaHO maki mexHorsoeii ducmaHuitiHoeo ma
3MiWaHo20 HaeyYaHHS Ha OCHosi mepexi I[HmepHem Ons nid2comosku 00
JNIeKUilHUX 3aHsamb, O nid2comosku 00 rpakmuyHux/nabopamopHux
3aHamMb, Mi0 4Yac neKyilHuUx 3aHsamb, M0 4ac rnpakmu4yHux/nabopamopHux
3aHsImMb, 3 Memoto doriomoau rid 4ac 8UKOHaHHS OoMawHbO20 3a80aHHSs, 3
MEeMmOo0 8UKOHaHHSI KOHMPOsibHUX pobim 3 Memor 38imHocmi w000 OKpeMuUXx
BUKOHaHUX 3a80aHhb.

Knroyosi crioea: mexHosnoeii ducmaHUilHo20 HaBYaHHS, mexHorsoail
3MiwaHo20 Hag4aHHSs, Kibepbesrneka, npoghecitiHa nidcomoeska, bakanaspu 3

Kibepbe3sneku.

BcTtyn. [MogonaHHs 3arpos3, po3pobneHHs pileHb NS 3MiLHEHHS
iHpopmauinHOT 6e3nekn Ha HauioHanbHOMY piBHI, 36epexeHHs Ta
NPOTUCTOSAHHA BOyab-9KOMY BTpYyYaHHO B iHdOpMaLuinHe cepefoBuLLe
noTpedyloTb KBanipikoBaHOro BUCOKOTEXHOSOMYHOro 3axucTy iHdopmauil,
NpoMecinHOro peryrnoBaHHA 1M ynpaeniHHA. Peanii cborogeHHa OOBOAATH,
Lo npodoecinHa aisnbHICTb daxiBuiB i3 kKibepbesneku wWoao peanisauil
OKpecCrieHnx cTpaTeriyHux HanpsimiB Kibepbesnekn YkpalHW € HeaocTaTHbO
€(EKTUBHOK B acrekTi BUABIIEHHS W YCYHEHHSA NPUXOBAHUX | BIOAKPUTUX
Kibep3arpo3. Lle 4yacTkoBO aprymeHToBaHe, 3 OAHOro OOKy, BUKIMKaMu
cyyqacHoro rnobanisoBaHoro Ta iH(opMauinHOro cycninbCTBa, Opakom
YCBIAOMSIEHHA AepXXaBOok BaXKMUBOCTI LOCATHEHHA HOBOI SIKOCTI NPOMECINHOIT
NiArOTOBKM HOBOI HETOKpaTWU4YHOI KibepeniTu; 3 iHWOro - nporannMHaMmn B

SKOCTi NPOECINHOI NiAroTOBKM MaricTpiB 3 kibepbeaneku, 30KkpemMa B acnekTi
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1T cneuianbHoro kibepbesnekoBoro cknagHuka. OkpecneHe npPoOTUPIYYSA
noTpedbye BUKOPUCTAHHA Cy4YaCHWUX [OUCTaHUIMHUX MEeTOAMK Y MigroToBui
draxiBuiB 3a3Ha4YeHOro HanpsMky. Tak, BUHMKae notpedba y AOCHiOKEHHI
CTaHy 3aCTOCYBaHHS TEXHOSOril AUCTAHLINHOrO Ta 3MillaHOro HaBYaHHSA Ha
OCHOBI Mepexi IHTepHeT 3 NpodifibHNX OUCUMNAIH ANS NiArOTOBKM ManbyTHIX
HbakanaBpiB 3 Kibepbesnekw.

MeTa: [Hdocnigutn Ta npoaHanisyBaTtM CTaH 3acTOCYBaHHS TeXHOMOoril
AOVUCTaHUIMHOrO Ta 3MIillaHOro HaB4YaHHA Ha OCHOBI Mepexi |HTepHeT 3
NPOMINbHUX  gucumnniH - gna  niarotoBku  MambyTHix 6GakanaspiB 3
Kibepbesneku

Buknap ocHoBHOro martepiany. [podeciiHa nigrotoska 6akanaspis 3
Kibepbesnekn crnpsimoBaHa Ha OpPMyBaHHA T[OTOBHOCTI Marictpa Ao
NpogecinHOT AOianbHOCTI, Wo nepenbdadae pPo3yMiHHA 3MICTY NpodeCinHOT
AiSNbHOCTI, YCBIJOMMEHHS MOTUBIB, 34ibHOCTEN, MOXNIMBOCTEN i BakaHHA
e(eKTUBHO NpoBagnTuU NPOMECINHY AiASbHICTb, BONOAIHHA MpodecCinHuMmn
3HaHHAMMW, YMIHHAMM W HaBu4ykamu. BogHovac [omiHaHTOW npodecinHol
NiArOTOBKM € BUCOKUM pPiBEHb HAYKOBO-AOCNIAHULBKOI AiSfIbHOCTI B ranyasi
Kibepbesnekn, WO iHTerpye npodhecinHi Ta  HayKOBO-AOCHiIOHULbKI
yHiBEpCUTET, KOMMETEHTHOCTi, Aocsig, camoocBiTy (bpanko, 2020).
[MpodheciviHa nigrotoBka HGakanaspiB 3 kibepbesnekn B YKpaiHi perynboBaHa
3aKOHO4aB4YO-HOPMATUBHMMMU LOKYMEHTaMu, a came: 3akoHoM YKpaiHu «[I1po
ociTy» (2019), «[lMpo Buwy oceitTy» (2014), «[lpo iHdopmauio» (2017),
«Ctparerieto kibepbeanekn YkpaiHu» (2017), 3akoHom «[1po HauioHanbHy
besneky YkpaiHu» (2020), Ta iH. OOrpyHTyBaHHA HOBUX KOHLENTyanbHUX
nigxoaiB OO0 BAOOCKOHANEHHs1 npodecinHol nigrotoBku 6GakanaBpiB 3
Kibepbeanekn noTpebye B KOHTEKCTI iHTerpauii YKpaiHn 00 €BPONencbKoro
OCBITHbO-IH(POPMAaLNHOrO MPOCTOPY pPeTeribHOl yBarm [0 pes3ynbTarTiB

HayKOBMX MOLUYKIB i NPOrHOCTUYHUX igen. [na YkpaiHn xapakTepHU BUCOKNN
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piBEHb PO3BUTKY HaUiOHanbHOI cucteMn kKibepbesnekun, Lo YMOXIIMBIIOE
NOTY)XXHa cTpaTeriyHa 1 3akoHofaB4a 6asa.

Ha ocHoBi npoBeaeHoro pagy AocnigaXeHb CTaHy BUKOPUCTAHHS MepeXxi
I[HTepHeT B npoueci nNpodecinHol niarotoBku OakanaepiB 3 kKibepbesneku
(Samoylenko A. A., 2020), cTtaHy COPUWHATTS PI3HUX TUMIB HaBYanbHOI
iHpopmauii manbytHimMn BGakanaepamu 3 kibepbeanekn (Samoylenko O. O.,
2020), cTaHy BWKOPUCTaAHHA TuUNIB [eBanciB B npoueci npodecinHol
nigrotoBkn 6akanaspiB 3 kibepbesnekn (CamoumneHko O. O., 2020), Ta
neparoriyHmMx 3acobiB mMogeni niarotoBkM daxiBuiB B yMOBax MacOBUX
BIOKpUTUX guUCTaHLUinHMX KypciB (CamonneHko, bauyposcbka, CamomnneHko, &
HoueHko, 2018) BusBneHo notpeby y OOCNIAXEHHI CTaHy BUKOPUCTaHHA
3acobiB HaB4anbHOI iHbopMaLiT 4ns NiarotoBkn bakanaepiB 3 Kibepbesneku.

3 MeTow [JOCnifXeHHs CTaHy BUWKOPUCTaHHA 3acobiB HaB4anbHOI
iHpopmauii gna nigrotoBkn 6akanaspiB 3 kibepbesnekn Hamu Oyno
NpOBELEHO aHKeTyBaHHS MNPOTAroM TPbOX HaB4YalnbHUX cemecTpiB. B
aHKkeTyBaHHi 6panu yyacTb 3g06yBadi BULWOI OCBITU crieudianbHOCTi 125
«Kibepbesneka» y kinbkocTi 187 oci6. lMpegmeTom [ocnifXeHHsa cTanu
MUTaHHSA, SKi CTOCYHTbCA 3acobiB ANs 34IMCHEHHS HaBYaHHA B Mepexi
[HTepHeT, B couianbHUX Mepexax, OUCTaHUIMHUX HaB4YalibHUX Kypcax,
MacoBUX BIOKPUTUX OUCTaAHUINHUX Kypcax, YouTube kaHanax 3 iHTepakTneom
OS5 caMonepeBipKN OTPUMaHMX 3HaHb Ta B YMOBaX HaB4YaslbHUX CepefoBULL
3acobamu mepexeBux TpeHaxepiB ANS NporpamMyBaHHS.

Byno gocnig)xeHo 3a 4OMOMOro sikux 3acobiB 34iIMCHIOETLCA HAaBYaHHA
B Mepexi IHTepHeT. [Jo 3acobiB BigHECEHO TEXHOSOril AUCTaHUiNHOro Ta
3MilLAHOro HaB4YaHHA Ha OCHOBI Mepexi |HTepHeT ans NiarotoBkM [0
NeKUinHNX 3aHATb, ANns NigroToBKM A0 NpakTU4HMX/nabopaTopHUX 3aHATb, Nig
Yyac NekuiHMX 3aHATb, Nig Yac nNpakTUYHUX/NabopaTopHMX 3aHATb, 3 METOH
AONOMOrn nig Yac BUMKOHAHHS OOMAaLUHBbOrO 3aBAaHHS, 3 METOK BUKOHAHHS

KOHTPOJbHUNX pO6iT 3 METOI 3BITHOCTI LWOA0 OKpeMnXx BUKOHaHUX 3aBAaHb.
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npmBoay TOro 4K

Pesynbtatv npoBefeHOro  OOCHIMKEHHS 3
3aCTOCOBYHOTbCSA B YHIBEPCUTETI TEeXHOMOoril AMUCTaHUIMHOrO Ta 3MillaHoro
I[HTepHeT 3 npoinbHUX AOUCUMNNIH ANS

«Kibepbesneka»

HaB4YaHHA Ha OCHOBI Mepexi

nigrotoBkn  mManbyTHix  OakanaepiB  cneuiarbHOCTI

npencTasneHi Hkye (Tabnuus ).

3000yBaui BULLLOI OCBITU crnewjianbHOCTI «Kibepbesneka»

BUKOPUCTOBYIOTb Mepexy IHTepHeT Ana nigroToBKM A0 JNeKUinHMX 3aHAaThb. Ha

noyaTtky eKcnepumeHTy uen nokasHuk cknagas 40 %, HanpukiHui

ekcnepumMmeHTy BiH 3MeHwmMBca Mamke Ha 10 %. Buknagadi 3asHauunu, wWo
TaKoX

ANd  nigrotoBkM OO  NeKUiMHUX  3aHATb  Mepexy  [HTepHeTt

BUKOPUCTOBYIOTb, ane Ha MoyaTKy eKCNepuMEHTY MOKa3HUK pi3HMBCSA 3
nokasHukamun 3000yBadiB BULLOT OCBITM Ha 28 %. HanpukiHui ekcnepuMeHTy
nokasHWK ans BuknagadiBe 36inbwmBca Ha 8 % | cknagae pisHUUO 3

NoKasHMKOM 3406yBayiB BULLOI OCBITU iHXXeHEPHUX creuianbHocTen y12 %.

Tabnuuysa 1.

HocnigXeHHA cTaHy 3aCTOCyBaHHS TeXHoOsoril AUCTaHLIMHOrO Ta

3MillaHOro HaB4YaHHs Ha OCHOBI MepeXi IHTepHeT 3 NpodinbHUX

AucuMnnid AnAa NiarotoBkM MandyTHiX 6akanaBpiB 3 Kibepbe3neku

BukopucrtaHHs TexHosorin
AVNCTaHLUIWHOro Ta 3MillaHoro

3a06yBavyamu BULLOT
OCBITU Y BiACOTKOBOMY
cniBBiAHOLLEHHI

Buknapgayamu y
BiJCOTKOBOMY
cniBBigHOLEHHiI

HaB4YaHHA Ha OCHOBI Mepexi a . a | o . a . a . o .
IHTepHeT §£ §£ §é‘ §é‘ §£ §é‘
8o 85 8o 8o 8o 8o
— N - — A ~ ~ N
ANs NigroToBKW A0 NEKUinHMnX
39,8% | 32,9% | 31,9% | 11,2% | 15,3% | 19,2%
3aHATb
An8 NigrotToBKK Ao
npakTu4YHnx/nabopatopHmx 38,8% | 39,9% | 44,9% | 15,8% | 16,3% | 19,9%
3aHATb
nig Yac NekuinHnX 3aHATb 11,2% | 12,3% | 15,8% | 2,0% 2,0% 3,1%
nig vac
npakTnyHmnx/nabopaTopHmMx 18,9% | 19,8% | 22,5% | 2,0% 2,0% 3,1%
3aHATb
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3 METOH J0NMoMOru nig 4ac

BMKOHaHHSA AOMaLLHbOrO 88,9% | 91,8% | 96,8% | 1,0% 1,8% 3,1%
3aBaaHHA

3 MeTOK BMKOHAHHA

(OHTDONbHIX POGIT 88,2% | 91.6% | 98,8% | 1.0% | 1.8% | 32%

3 METOH 3BITHOCTI WOo40

(o) (o) (o) (o) (o) (o)
OKpeMUX BUKOHaHUX 3aBAaHb 1.7% 1.9% 3,9% 1.2% 1.9% 3,5%

LLlooo niaroToBkM A0 MPaKTUYHUX Ta nabopaTopHUX 3aHATb ManOyTHI
GakanaBpu 3 kibepbesneknm Ha novaTKy eKCNnepuMeHTy 3asHauunu, Wwo B
Mepexi IHTepHeT BuKopuctoByloTb Mamke Ha 40 %. HanpukiHui
eKCnepuMeHTY nokasHuK 36inbwmnecs Ha 5 %. 3adpikcoBaHi pesynbTat Ans
bakanaspiB y 18 % no4aTKy ekcnepuMeHTy Ans NigrotToBku Ao nabopaTopHMx
Ta NpakTU4YHMX 3aHATb. Llen nokasHuk OyB 36inblweHnn Ha 5 %. PisHuugd
NOKa3HUKIB BMKNagadviB Ta ManbyTHix 6akanaspiB 3 Kibepbe3nekn HanpuKiHUi
ekcnepumMmeHTy cknagana mamke 25 %. OTpumaHi pesynbTaTtm HagawTb
MOXIIMBICTb CTBEpKyBaTK, WO 3406yBadi BMLLOT OCBITU A8 NIArOTOBKM [0
NEKUIMHUX 3aHATb BUMKOPUCTOBYKOTb HaBYasibHUA KOHTEHT Oinblie Hix
BUKNagadi, ane BpaxoBYHYM CKNAAHOCTI MOLWYKY iHdopMaLii MOKas3HUK
HanpuKiHUi eKcnepuMeHTYy 3MEeHLUYETbCHA, B TOW 4ac fK BuKagadi nuiwe
3gobyBaloTb HaBuMK pobOTM B Mepexi [HTepHeT 3agna nigrotoBkM 40
NeKkuinHNX 3aHATb.

3adpikcoBaHa gnMHaMiKa BUKOPUCTaHHA MepeXxi IHTepHeT Ans NigrotToBKu
A0 MNpakTUYHMX Ta nabopaTopHWUX 3aHATb, SKa CBigYMTb Npo noTpeby
po3pobKM  BIQMOBIAHMX METOAMK Ta TEXHOSMOriM WoaA0 BMKOPUCTaAHHSA
MepexeBoro HaByaHHA. Ha nouvatky ekcnepumeHTy 11 % onutaHux
3pobyBaviB BULLIOT OCBITU 3a3Ha4YnnNu, LLO BUKOPUCTOBYHOTb Mepexy IHTepHeT
nig 4Yac NekuimHnxX 3aHATb. HanpukiHui ekcnepuMeHTy nokasHWK 30ibLImMBCA
niwe Ha 5%. B Tom Yac gk BuKNagadi Mamxke He 3aCTOCOBYHOTb Mepexy

[HTepHeT nig Yac nekuinHux 3aHatb (Puc), nokasHukn He nepesuytotb 3 %.
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BUKOPUCTaHHA TEXHO/IONA AUCTAHLIMHOIO Ta 3MilLIaHOMO
HaBYaHHA Ha OCHOBI MepeXKi IHTepHeT [1/15 NMiAFOTOBKK N0
JIeKLAHUX 3aHATb
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Puc. 1. CtaH BUKOPUCTaHHA TEXHOSOriN ANCTaHLIMHOro Ta 3MiluaHoro
HaBYaHHSA Ha OCHOBI MepeXi IHTepHeT ANsA NiAroToOBKU A0 NEeKUinHNX

3aHATb

BukopuctaHHa Mmepexi IHTepHeT nig Yac npakTUYHKUX Ta nadopaTtopHMx
3aHATbL TakKoX Mae MOo3UTMBHY [AOMHamiky. Ha noyaTky eKkcnepumeHTy
3p06yBadi BULLOT OCBITU Hagann MOXIMBICTb 3adpikcyBaTtn nokasHuk y 19 %,
AKUA 00 KiHUSA gocnigkeHHs 36inbwunsca Ha 4 %. Y BUKNagadiB Len NoKasHUK
He nepeBuwye 3 %. OTpumaHi pesynbTaTy NiABOASATb 0O BUCHOBKY, LWOAO
notpebu y 3miwaHoOMy HaB4yaHHi 3400yBadiB BULLOT OCBITU cneuianbHOCTI
«Kibepbesneka» 3a paxyHOK Mepexi IHTepHeT nig 4Yac HaBYyaHHA B
yHiBepcuTeTi Bifblle HiXK Ans BUKNagadis.

Llogo BukopuCTaHHA Mepexi |[HTepHeT 3 MeTow gornomoru nig yac
BUKOHAHHS [OMAaLUHLOro 3aBfaHHA 3 OoKy 34o06yBadiB BUMLLOT OCBITUM Mae
NO3UTUBHY [OWHaMIKy Ta BMWCOKI MOKA3HMKW: Ha MNoYaTKy eKCrnepumMeHTy
nokasHuk cknagae mamxke 90 %, HanpuKiHUi ekcnepumeHTy — 97 %, B TOW Yac

SK BUKIadadi HagaTb MOXINMBICTb 3acdhikcyBaTu MOKa3HUK He BuLe HixX 3%.
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AHanoriyHa KapTUHa MPOCTEXYKTLCA LWOL4O MOKAa3HUKIB BUKOPUCTaHHSA
Mepexi [HTepHeT 3 MeTOK BUKOHAHHA KOHTPOMbHWUX pob6iT. HanpukiHui
ekcnepumeHTy Mamxke 99 % 3000yBadviB BULLOI OCBITU CTBEPLXYIOTb LWO
BUKOPUCTOBYIOTb Mepexy IHTepHeT, B TOM 4ac $K BuKagadi [[awTb
MOXNUBICTb 3adpikcyBaTtun pesynbTaT y 3,2 %. Lle nigBoauTb 40 BUCHOBKY NpO
HU3bKY SIKICTb BUKOHAHHS KOHTPONbHMX POOIT Ta niaBULLEHHA nOTpebu y
BWUKOHaHHI eNeKTPOHHUX 3aBAaHb 33419 BUKOHAHHA AOoMalUHiX 3agad. MoxHa
CTBEPOKYBATW, LLO BUKNadadi mMamxe He HagalTb gonomorn sgobysadvam
BULWOI OCBiTU cneuianbHocTi «Kibepbesneka» WOAO0 BUKOHAHHS OOMALLIHIX
3aBOaHb  4epe3  Mepexy IHTepHeT. A oOCTaHHE  OOMeEXyeTbCs
B32aEMOKOHCYNbTYBaHHAM B yMoBax Mepexi IHTepHeT. Tak, noTpibHo
eneKTPOHHE HaB4arnbHe cepenoBuule, ke Hagano 6 MOXMIUBICTb 4ONOMOrU
nig 4Yac BUKOHAHHA AOMALUHIX 3aBAaHb Ta OKPECSINTU PaMKN BUKOHAHHS
KOHTPONbHUX pobBIiT B Mepexi IHTepHeT. BukopuctaHHa mepexi IHTepHeT 3
METOK 3BITHOCTI LLOAO BUKOHAHHSA OKpeMUX 3aBAaHb He [ario MOXIMBOCTI
3acpikcyBaTu BUCOKI MOKA3HMKN. HaMpPUKIHLiI eKCNepuUMeHTY MOKa3HUK CKragae
4 % |1 NpakTU4HO OOHAKOBWU 3 MOKa3HWMKOM BuKNnagadiB. OTxe OTpuMaHi
pesyrnbTatu 3acBigyylOTb MNP0 HU3bKY HAKICTb BUKOPUCTAHHA HaBYaHHA B
ymMoBax Mmepexi IHTepHer.

[HWi gBa HanpaAMKM JocnigkeHHa Oyno npoBedeHOo Tinbku cepepn
3gobyBaviB BuWOI ocCBiTM cneuianbHocTi «Kibepbesneka». [o nepLlioro
HanpsMKy MW BigHECNU 30iINCHEHHA KOHTPOSI0 BUKNagadamu OianbHOCTI B
Mepexi |HTepHeT. [Jo Opyroro HanpsMky BiHECEHO 3[iINCHEHHS KOHTPOISIo
camumun 3006yBayamMu BUMLLOT OCBIiTM BNACHOI HaBYalnbHOI [AisiNbHOCTI B
Mepexi IHTepHeT npoTtarom Tpbox cemecTpis 2018-2019 H.p.

BucHoBKW. Takum 4MHOM, AMHaMIKa OTPUMaHUX pe3ynbTaTiB CBIgYUTL
npo Te, wWo 36inbwyetbca notpeba y BUKOPUCTaHHI Mepexi IHTepHeT B
npoueci daxoBol NiaroToBkn 6GakanaBpiB 3 kibepbesnekn. Tak nNOTpPiOHO

yOOCKOHanBaTu TEXHOMOril AUCTaHUIMHOrO Ta 3MillaHOro HaBYaHHS Ha
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OCHOBi Mepexi IHTepHeT Aana nigrotoBkM A0 NeKUinHUX 3aHATb, Ans
NiArOTOBKN A0 NpakTUYHUX/NabopaTopHUX 3aHATb, Nig Yac NekuinHMX 3aHATb,
nig 4ac npakTuyHux/nabopaTtopHMX 3aHATb, 3 MeTOK [OMOMOru nig 4ac
BUKOHAHHS AOMAaLUHbOIo 3aBaHHS, 3 METOK BUKOHAHHS KOHTPOSbHUX POBIT 3
METOI 3BITHOCTI LWOAO OKPeMUxX BMKOHaAHMX 3aBAaHb. [0 nepcrnekTus
noganbwmnx po3poboK  BiAHOCMMO  PO3pOOKYy MeToaMK Lo  34aTHI
XapaKkTepunsyeTbCA BMOTUBOBAHICTIO ManbyTHix GakanaBpiB 3 kKibepbesneku
Ha npodeciHy nNIAroTOBKY Ta Ha CUCTEMaTUYHE BUKOPUCTAHHS 3acobiB

OCBITHbO-LIM(PPOBOro cepeoBuLL.
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The article explains the notion of modernization of professional training
of future border guard officers, reveals its types and levels, substantiates the
necessity of learning the experience of Indian higher educational military
establishments.

Besides the author outlines the scientific and methodical
recommendations on modernization of professional training of future border
guard officers at the National Academy of the State Border Guard Service of
Ukraine named after Bohdan Khmelnytskyi considering the experience of
higher military educational establishments of the Republic of India. The
recommendations are to be considered at the level of Administration of the
State Border Guard Service of Ukraine, the management of the National
Academy of the State Border Guard Service of Ukraine named after Bohdan
Khmelnytskyi, teaching staff of the National Academy of the State Border
Guard Service of Ukraine named after Bohdan Khmelnytskyi, the faculties
management and the course officers, and the cadets themselves.
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Introduction. Foreign advanced experience during modernization of
professional training of future military experts plays a significant role. Its
thorough examination and explanation of implementation procedures are very
important in order to use it properly. Understanding of foreign advanced
experience helps reflect the most efficient (at the certain stage and in certain
conditions) and the most qualitative solution of pedagogical problems.
Foreign advanced experience is more rational, economical and optimal
concerning use of time, efforts and means. Also, it brings innovative elements
into content of training, methods and forms of organization of educational
process at the higher military educational establishments. Implementation of
foreign experience during professional training of future border guard officers
helps exercise the following important aspects: increase of level of
professional competence of future border guard officers, encouragement of
creativity among teaching staff, improvement of educational process in
accordance with modern requirements on the basis of foreign approved
practice, avoiding mistakes while planning professional training of future
border guard officers.

Regarding considerable experience of the Republic of India concerning
prevention of similar threats at the border (proxy war, border conflicts,
disputed territories, transborder crimes, illegal infiltrations, separatist
movements, etc.) we consider that it is important to study the system of
border guards’ training in the Republic of India in order to develop
recommendations for training of future border guard officers at the National
Academy of the State Border Guard Service of Ukraine named after Bohdan
Khmelnytskyi.

The analysis of scientific literature proves that the problem of
modernization of professional training of future experts was studied by many
Ukrainian (N. Berestetska, O. Komar, A. Ulanovska) and foreign scholars (S.
Chandra, R. Sharma, R. Evans, P. Leppmann, A. Jha, K. Kirkland, D. Sutch,
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V. Maheshwari, K. Osolind, P. Serdykov, A. Sengupta, D. Rakshit). The
peculiarities of implementation of foreign advanced experience while building
professional competence of future experts were described by S. Kovalova, N.
Melnyk, L. Momot, A. Sbrueva, B. Tevlin. The practice of modernization of
professional training in Indian higher educational establishments was
revealed by A. Jha, M. Lall, C. Naik, F. Rivzi, S. Sharma, P. Sharma, A.
Sengupta, D. Rakshit, E. Vara Prasad. But the problem of modernization of
professional training of future border guard officers in Ukraine concerning the
experience of the Republic of India is disregarded by Ukrainian theorists and
practitioners. Thus, the aim of the article is to study the possibilities of
implementation of recommendations of Indian higher military educational
establishments at the National Academy of the State Border Guard Service of
Ukraine named after Bohdan Khmelnytskyi in order to modernize professional
training of future border guard officers.

Results of investigation. On the basis of analysis of scientific literature
[1; 3; 8; 12; 13; 16; 20; 21; 26; 29; 30], we can provide the unified definition of
modernization. It is the process of changing towards improvement, objective
characteristics of modern education, complicated procedure including
qualitative and quantitative transformations and adaptation of modern
techniques of realization of professional training considering scientific and
technical advances as well as system of modern values. Modernization
occurs due to changes in technology and social profile of community; it is
intellectual, psychological, social and technological phenomenon. S. Chandra
and R. Sharma differentiate exogenic and endogenic factors of modernization
of education in India when combined lead to improvement of professional
training of future experts [9; 10].

As modernization changes professional training towards increase of its
efficiency and adaptation to modern requirements, V. Maheshwari [17] offers

the following classification of modernization changes: elimination means
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removal of old or inefficient categories, behavior models and some values in
the process of professional training; adding means creation of new elements
in the system of professional training that did not exist before; support
concerns improvement of conditions which contribute to increase of efficiency
of professional training of experts; synthetic changes mean creation of new
element on the basis of existing ones.

While modernizing the process of professional training we have to take
into consideration that some elements will be eliminated, some elements will
be added, some conditions will be provided or changed to support the
existing elements, and some new elements will be created on the basis on
existing ones. It means that modernization process should be studied
thoroughly and well-calculated to prevent possible mistakes.

P. Serdyukov [23] describes the classification of innovations forming
modernization of education. He distinguishes innovations into political (laws
and legal acts in the sphere of education), social (improvement of social
policy, accessibility of education, etc.), cultural (moral education,
multiculturalism, bilingual education), pedagogical (competence-based
approach, development of specific subjects, innovative methods of teaching),
psychological (cognitive learning, stress release among those who are
studying), and technological ones (use of information and communication
technologies).

The questionnaire of active duty personnel of the State Border Guard
Service of Ukraine showed that modernization of professional training of
future border guard officers should concern the following aspects: the level of
technological effectiveness of the process of service performance; skills to
acquire and use new scientific and technological advances; development and
use of innovative scientific and methodological approaches to carry out
service duties; development of creativity and self-improvement skills; building

skills of usage of new methods of activities; formation of foreign language
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competence and performance of service duties by means of foreign
language.

But modernization of professional training of servicemen has some
peculiarities. According to T. Williams military educational environment is
characterized by conventional structure that negatively affects implementation
of any innovations [28]. For higher military educational establishments
modernization concern not only adoption of innovation but significant inner
transformation accompanied with changes in activity of thinking styles.

K. Kirkland and D. Slutch [14] divide modernization changes into three
levels: micro-, meso-, and macrochanges. Microchanges mean direct
influence of the process participants, their mutual interactions and ability to
acts of innovation carriers. Mesochanges concern influence at the local level
like rules within educational establishment, its organizational structure and
cooperation with local authorities. Macrochanges mean government initiatives
in the sphere of education. Concerning this differentiation, we can affirm that
modernization of professional training of future border guard officers in
Ukraine take place into three levels macrolevel, mesolevel and microlevel,
where macrolevel deals with the Administration of the State Border Guard
Service of Ukraine, mesolevel concern the decision of management of the
National Academy of the State Border Guard Service of Ukraine named after
Bohdan Khmelnytskyi and activities of teaching staff, microlevel means the
activities of cadets themselves in the process of their professional training.

These findings enable us to develop recommendations that will be
applicable in the process of professional training of future border guard
officers in Ukraine. Let us examine them in detail.

Recommendations to the Administration of the State Border Guard

Service of Ukraine
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Specify the tasks for professional training of future border guard officers
training considering border agency missions and substantiation of scientific
and practical requirements to program of training.

Provide the conditions for licensing of educational process at the
National Academy of the State Border Guard Service of Ukraine named after
Bohdan Khmelnytskyi in general and certain specialties in accordance with
national and international standards.

Build international cooperation with foreign higher military educational
establishments.

Finance educational process at the National Academy of the State
Border Guard Service of Ukraine named after Bohdan Khmelnytskyi at a
sufficient level in order to improve physical infrastructure, transform existing
models and provide innovative technologies that will help save funds in the
long term (simulation technologies, Internet learning, energy efficient
equipment).

Recommendations to the management of the National Academy of the
State Border Guard Service of Ukraine named after Bohdan Khmelnytskyi

Develop step-by-step approach to modernization of professional
training of future border guard officers.

Design of educational process on the principles of flexibility,
adaptability, pedagogical efficiency, relevance, economic efficiency and
innovation.

Create consultative council at the level of educational establishment
with the involvement of foreign experts in the sphere of military education and
representatives of border guard organs to assess the results of professional
training of future border guard officers. Also, we recommend interviewing

cadets to assess the level of learning satisfaction.
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Evaluate readiness of future border guard officers to professional
activities using internationally approved techniques and in accordance with
international standards.

Extend international cooperation with higher military educational
establishments abroad to exchange the experience and to implement
advanced practices.

Improve the role of methodological department to transform it into
advisory organ.

Strengthen the requirement to self-preparation of teaching staff.

Create the possibilities of academic mobility during the academic year.

Support inter-disciplinary links and sequence of teaching general
military and special subjects.

Strengthen of military component in the system of professional training
of future border guard officers that includes higher proportion of practical
training and apprenticeship.

Consider the suggestions of representative of border guard organs
concerning the content of professional training of future border guard officers.

Diversify professional training of future border guard officers.

Approve mixed forms of organization of learning and develop the
instruction for usage of microteaching, horizontal learning, cross-learning,
cascade learning within the educational process.

Widely use the possibilities of distant learning.

Implement integrated approach to development of programs of general
military and special subjects.

Create the system of continuing professional training of experts through
training courses for induction training, retraining and advanced training of
border guard officers.

Use simulation technologies during teaching of general military and

special subjects.
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Design of formal requirement to physical infrastructure and adopt the
plan for its further improvement.

Encourage preparation of new textbooks and training manuals,
including electronic ones, to provide the qualitative teaching of special
subjects.

Considering the increased number of international contacts,
recommend to add the course “Cross-cultural communication” to training
program of cadets studying on various specilities.

Widely use the possibilities of capsule courses to teach specific skills or
optional subjects.

Apply elements of bilingual teaching at the undergraduate level to
enhance the level of foreign language competence of future border guard
officers.

Use possibilities of extracurricular learning more effectively. Consider
the results during calculating learning outcomes.

Recommendations for teaching staff of the National Academy of the
State Border Guard Service of Ukraine named after Bohdan Khmelnytskyi

Improve medical system of formation of professional training of future
border guard officers considering foreign advanced experience and
implementation of innovative technologies.

Consider psychological-pedagogical component during professional
training of future border guard officers and pay attention to formation of
teaching skills at the lessons as in future an officer will conduct instructor's
function at the border unit. The special attention should be drawn towards the
cadets of technical specialities.

Develop methodical recommendations of use of simulation technologies

considering professional tasks of future border guard officers.
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Widely use active and proactive methods of learning at the classroom.
Provide possibilities of using active and proactive methods of learning during
extracurricular activities.

Develop the methodical recommendations of use of war-gaming
considering professional tasks of future border guard officers.

Improve digital skills in order to use properly information and
communication technologies in the process of professional training of border
guard officers. To extend a range of information and communication
technologies (ICT) in order to increase the efficiency of educational process.
We recommend to organize a series of workshops for teaching staff to build
their ICT-competence.

Acquire a sufficient level of English to have access to scientific
information and to participate in various events abroad or with presence of
foreign counterparts. We recommend organizing intensive course of English
for teaching staff. Further we recommend for instructors to study the course
“English for Specific Purposes”.

Widely use method of cases — situational tasks — in the process of
professional training of border guard officers. Each case must include a
problem to be solved using the professional knowledge and skills. We
recommend using the method of cases for all general military and special
subjects without exceptions. Differentiate cases according to number of
participants, length of task, materials to be used, and skills to be built.

Implement the use of video materials at the classroom and during
extracurricular activities. Video lecture is recommended to be an integral
element of educational process at the National Academy of the State Border
guard Service of Ukraine named after Bohdan Khmelnytskyi.

Creatively use mixed forms of organization of educational process and
innovative organizational pedagogical technologies (microteaching, horizontal

learning, cascade learning, capsule learning, cross-learning).
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Develop integrated courses and apply integrated lessons to form
professional skills, extend professional knowledge and create a coherent
system of ideas about future professional activity among cadets.

The lessons should be designed to shape a personality of future border
guard officer characterized by patriotism, humanism, morality and to inculcate
respect to profession of border guard and own culture, history and customs.

Recommendations to the management of faculties of the National
Academy of the State Border guard Service of Ukraine named after Bohdan
Khmelnytskyi

Pay attention to psychological and pedagogical training of course
officers.

Use psychological and pedagogical technologies of stress release and
teach cadets to use them independently.

Use effectively independent training of cadets and develop special task
to use the time with great efficiency. Teach cadets to work independently and
appreciate own time. Independent training needs assessing, monitoring and
controlling.

Develop cadets’ self-motivation, self-actualization and self-training.

Recommendations for cadets of the National Academy of the State
Border guard Service of Ukraine named after Bohdan Khmelnytskyi

Consider the importance of border guards’ role in modern society.

Possess a high level of self-motivation and desire to self-actualization.

Have time management skills.

Participate in extracurricular activities, sport competitions, volunteer
activities.

Initiate the possibility to perform leader’s or instructor’s functions at the
classroom in the format of microteaching, horizontal learning, cross-learning.

Acquire skills of stress release and enhance stress tolerance.

To evaluate own activities properly and fairly.
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Conclusions. To conclude, there is an objective necessity to improve
the system of professional training of future border guard officers under
modern conditions and we consider that modernization tendencies will help
update it, adapt to new challenges and dynamic transformations of
professional environment. Foreign advanced experience is a significant
aspect of modernization of professional training of future border guard

officers.
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dokmopaHm, Hacupoea C. B. BnposadxeHHs eeumiikauii 8
KopriopamugHOMYy Hag4yaHHI ma po38UMKY NepcoHarly cy4YacHoi opaaHidauil /

MixxHapoOHa akadeMis yripaesiiHHS rnepcoHarnom, YKpaiHa, Kuis
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B cmammi po3sansidaembcs  cyyacHul ¢heHoMeH  z2eumigpikauii
CMOCOBHO 00 KopriopamugHO20 HagyaHHSl MepcoHasny AHani3ylomscs ma
npueodsiMbCs NMpuKnadu 3acmocyeaHHs 2eumMigpikauii 8 pi3HUX HagsyasbHUX
npoegpamax ma KopriopamusHomy cbopmami. Posansdaromecs ocobriugocmi
grpoesadxeHHs 2eumMichikauji 8 3arnexHocmi 8i0 8iKogUX epyr y4aCHUKIE.

Knto4osi crnoea: eselmicpikauis, Has4aHHsI rnepcoHarsy, KopriopamugHe

Has4aHHs1, ernpoesad)xeHHs1 2elumigpikauji

BcTtyn. BpaxoBywoun WBUOKO 3MiHIOBAHI YMOBUW (YHKLIOHYBaHHS
cydacHuX NianpueMCTB, PO3BUTOK CUCTEMU HaBYaHHS NepcoHany B KOMMaHil
CTae OO4HWM i3 HaMBaXKMMBILLMM (PAKTOPOM YCHILWHOCTI KOMMaHil. AKTUBHWUN
PO3BUTOK KOMaHi B Pi3HUX rary3sax eKOHOMIiKA, BUCOKUI piBEHb KOHKYpPeHL,l
NopoaXye HeobOXigHICTb B MNOCTINHOMY  BOOCKOHasIeHHiI cucTemMmu
KOpnopaTMBHOIO HaB4YaHHA Ta NPOJECINHOrO PO3BUTKY NepcoHarny.

Ha cborogHiWwHin OeHb HaB4YaHHA nepcoHany BUCTyNae B pPoni
IHCTPYMEHTY, 3aBASKM SKOMY MOXHa OOCArTU nigBuLLeHHA edpeKTUBHOCTI Ta
NpUBYTKOBOCTI KOMMaHii B Uinomy. [lepcoHan, SKMA MPOWMLIOB HaBYaHHS
3gaTHUM  NiOBUWLNTK  SKICTb  BUKOHAHHS  pobiT, MiHiMidyBaTn BUTpaTy,
3any4atn Binblie HOBUX KIEHTIB, NIOABULLMTU SKICTb KINIEHTCbKOro cepsicy
TOLLIO.

Uini Ta 3apayi crarri. Uinnwo gaHol ctaTTi € aHanis iHHoBaUinHUX
dopm pobOTK B NMUTAHHAX KOPNOPATUBHOrO HaBYaHHA, a caMe po3rnag Takol
dopmu, gk renmidpikauisa. AHania npuknagis BNpoBag)XeHHA Ta pes3ysbTaris,
AKUX MOXHa OOCArTu.

OcHoBHUM mMaTepian. [Ons AoCArHeHHs OinbLuol e(PEeKTUBHOCTI
KOpPNopaTMBHOINO HaBYaHHA BaXNWUBO BMpPOBapKyBaTW akTyamnbHi Ta
IHHOBAUiMHI IHCTPYMEHTU N4 MOKpaLLleHHs TeXHOoMNorin HaB4yaHHA. OgHuM i3

TaKnX iIHCTPYMEHTIB € renmidpikavis.
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fenmidbikauis /irpodikauis, remmisauis/ - Ue BUKOPUCTaAHHS MeToaiB
NPOEKTYBAHHSA irop AnA HeirpoBMX KOHTEKCTIB Ta CuUTyauin, Takmx sk BGisHec-
npouecu, couiarnbHi NPOEKTU, HaB4YaHHA, Towo. [1]

Kpim TOro, rpa, sika 3acHoBaHa Ha npuHUmMnax KoM loTepHUX irop BinbLu
6rmn3bka cydacHOMY NOKOMiHHIO, BOHA 3aBXau barato3agayvyHa Ta Mo3aiyHa.

Cneuianictm  genaptameHTy  MaccadyceTCbKoro  TEXHOMOriYHOro
YHiBEpPCUTETY, KU BiANoBIigae 3a po3pobKy irpoBMx Mogenen Ana HaB4YaHHS,
Ha3nBalTb AeKinbka opM, B SIKUX CbOrofHi MOXYTb BYTU BMKOpPUCTaHI irpm
A9 HaBYanbHOro npouecy: [2]

- Ipa, sk crnocib cTBOpUTK iHHOBaUItO

- rpa, 9K crnocib oTpMMaHHA 3HaHb 3 MEBHUX rasnysemu

- Ipa, SK cumynsauis

- rpa 49K cnocid guckycil

- rpa, 9K crnoci6 oBoONoA4iHHA NPaKTUYHUMWN HaBUYKaMm

- Ipa, 5K crnocib ponboBOI NOBeAiHKM

- Ipa, sk crnocib pedonekcii

- Tpa, SK 3agaHHsa AN AOCHioKEHHS TOLLO.

PosrnaHemo nepeBarn Big BNpoBaXeHHSA renMidpikaudil B npouec
KOpnopaTMBHOIO HaBYaHHA:

1. MNigBUWEHHS MOTMBAUIl A0 HaBYaHHA ceped npauiBHUKIB B
pesynbTaTi SKOro niaBULLYETLCA IHTEpeC [0 KOHKPETHOI ranyai
3HaHb, abo HabyTTA NEBHUX HABMYOK Y KOMNETEHLiN

2. binblwni BIACOTOK 3aCBOEHHSA 3HaAHb B MOPIBHAHHI 3 TpaguUiMHUMK
MeTO4aMn HaBYaHHSA. 3aBAsku irpoBomy opmaTty HaByanbHWUN
mMaTtepian nerwe cnpuimaeTtbcd. [NeBHI TepMiHK, Teopil i rinoTesn
pO3rnagarTbCs 3 Pi3HUX CTOPIH, WO CTUMYIIOE Ta pO3BMBaAE TBOpYE
MUCMEHHSA Ta KpeaTMBHUI Niaxig 4o poboTu.

3. 3acBoeHHs binbLlunx 06’eMiB HaBYanbHOro maTtepiany
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Kpim Toro, cnig 6paTtu o yBarm CyTTeBUiN NOKONIHCLKNA CABUT TPYAOBUX
pecypciB B CTOpPOHY nokoniHHA Y Ta Z. Lli nokoniHHA XapakTepusyrTbCs
nepLu 3a Bce rMmMboKOoK BKITHOYEHICTIO B LMAPOBI Ta KOMMbIOTEPHI TEXHONOTIT.
[MpencraBHMKM LbOrO MOKOMIHHA OPIEHTOBaHI Ha LWBMAOKUK pes3ynbTaT, M
AOCUTb Ba)XKO MpUUMaTu OOBroCTPOKOBI Uifi. MUTTEBMI 3BOPOTHIN 3B’A30K —
OAWH i3 OCHOBHUX NPUHUMMIB rerMmidpikaLii, Len acnekT Ayxe BaxnvBuin Ons
NpeAcTaBHUKIB OaHMX NokoniHb. Kpim TOro remmicpikauia [O03BONd€E
AOBroCTPOKOBI BaXKi 3aBAaHHA po30UTU HA HEBESUKI 3pOo3yMini eTanu.

PosrnaHemo  knacudikauito Tunie rpasuis, po3pobneHy Pivapgom
BapTnom, Ta BCTAaHOBMMO B3aEMO3B'A30K 3 MOBEAIHKOBUMU MOOeNnsMun
NpeacTaBHUKIB Pi3HMX MOKOSIiHb. [3]

Tabnuuysa 1.
MopiBHANBLHaA XxapakTepucTMka TuniB rpasuiB 3a P.bapnom

Ta cniBCTaBJIeHHSA 3 NOBeAIHKOBUMU MOAENAMMU Pi3HUX NOKOSiHb

Tun rpaBuiB | XapaktepucTtuka Tuny Akomy NoBeaiHkoBa moaenb y
NOKOJIiHHIO rpi
npuTamMaHHoO
Kap’epuctu KonekuioHepu Baby boom Hakonnumtn makcmmym
achivers AOCSrHEHb, BOHU baratcTBa, MakCMmMarsnbHO
3mararTbCs He 3 3ibpaTtu npusn, iwkn,
iHLUMMMK, @ 3 CUCTEMOIO, nparHe 4o OTPUMaHHs
Baxatoun oTpumaTtmn cratycy

MaKCMMyM i3 MOXIIMBOIO

Kinepun JTlobnaTe 3maraTucs Ta MokoniHHa X lonoBHa meTa rpu —
Killers OEeMOHCTpyBaTU CBOO JOBECTH, WO S
nepesary nepej iHLWMMMN HancUnbHiWWNA. 3aBaaHHs
rpaBUSAMM, 4acTo 3axBaTUTU siIKOromora
BUKOPUCTOBYHOUM Oinblie TepuTopii Ta
arpecuBHi meToam [OCATHEHb. IM He
nopgobaeTbcs

MOHOTOHHICTb, 5K npaBno

BOHM yXke mMaro
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CMiNKYTbCA HAa popymax.

CouianbLukm

socialisers

MoBuTteni cninkyBaHHS.
Ansa Hux rpa — ue oH,
Tema, fe LWoch
BiAOyBaeTbCA 3
rpasuaMu. IM Baxnusi
BiHOCUHMU 3 iHLLNMWN
rpasusmu , im
nogobarTbCa HaBITb
NPOCTi CNOCTEPEXEHHS
3a TUM, SIK rpakoTb iHLWi

noau.

MokoniHHA Y

MpuxoaaTtb y rpy
CninkyBaTnUcs, 000XHIOKTb
ipn, oe € popymu, 4atu.
LLIBnako BuxooasaThb 3 rpw,
SKLLO TaM Mano

couianbHOro.

[ocnigHukn

Explorers

[Mapavi, aknx He 3aBxaun
Typbye oTprmaHi 6anu.
M nogo6aeTbes
BMBYATWU, CriocTepiraTw,
aHaniayBaTu BHYTPILLHIO
MeXaHiKy rpwu.
BukopuctoByoTb Habip
OYKIB ANS OOCNigKEeHHSA
HOBUX pPiBHEN Ta

MOXXIMMBOCTEN.

MNokoniHHa Z

PosbupatoTtbes 3i
CKnagHumMmm
XUTPOCMAETIHHAMY,
BMBYAKOTb A04ATKOBI
mrepena iHopmadii, siki €
y rpi. Jo6posnunumei oo
iHLWMX rpaBuiB, He
NoONATb PETUHTH,
NOPIBHAHHSA. [ANsa HUX
BaXXnvBO Bif rpu
OoTpMMyBaTH

AOCnigHNUBKNIA Kand.

Posymitoun knacudikadito TMniB rpasuiB, pi3Hi Mogeni nosediHKkn y rpi,

BMSIMB  CNPUMAHATTA TPU  PI3HUMMU  MOKOSIIHHAMM MOXNMBO BpaxyBaTu Ui
MOMEHTWN NpU MNPOEKTyBaHHA rpu, abo cTBoOproBaTU Pi3HI TUNK irop Ans
NpeacTaBHUKIB Pi3HMX NOKOMiHb. Tak Hanpuknag, apmakonoriyHa KoMmnaHis
Gedeon Richter mae pisHi BapiaHTn renmidpikauil ons npencTaBHUKIB PI3HUX
nokoniHb. [Ona nokoniHe X, baby boomer BoHM matoTb rpy — 6poaunka no
antekam. Tam BaXNMBO «3aMHATU» TOBAPOM MakCUMalnbHy KiNnbKiCTb anTek

Ha NeBHiM TepuTopii. BKOYEHI PENTUHIM NOPIBHAHbL 3 IHLWMMW rpaBLSAMU, €
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BapiaHTW Pi3HMUX OOCArHEHb, OYKIB, PENTUHIIB B MeXaHiui rpn. 3BUYanHO Y rpy
BLUMTa HaByaribHa KOMMOHEHTA, KOS y4YacHUK 34INCHIOE «3axBaT TepuTopii»
Tpeba BuKOHaATM 06OB’A3KOBUW anroputm poboTn 3 antekamu. Lle
npu3sBoanTb [0 6araTokpaTHMX MOBTOpPEHb anroputmy /GisHec-npouecy
3anyyeHHss HOBMX anTtek [0 Mepexi Adinepis/, wWo nNpu3BoAUTbL A0
3anam’saToByBaHHS i Lie Nerko CnpumMaeTbca B irpoBomMy dpopmari.

[Ona npeactaBHMKIB MOKOSMIHHA Y, Z B HUX 30BCiM iHWAa po3pobka,
3acHoBaHa Ha [JocnigHuubKoMy croxeTi. B pamkax ximidHOI nabopaTtopil
Tpeba BMBUATU KOMMOHEHTU Ta MexaHiaMmi poboTn [yxe cknagHuUx
npenaparTiB, 3HanTU OOA4ATKOBY iHHepBaLito, pe3ynbTatn SOCNigKEeHb TOLO.
Takuin posnogin renmigpikoBaHMX HaB4YasribHUX MNPOAYKTIB OyXe edEKTUBHO
BUKOPUCTOBYETLCA KOMMAHIEID B paMKax KOpPNopaTMBHOrO HaBYaHHA Ta €
Ayxe pesynbTaTUBHUM.

Po3pi3HAOTE Aekinbka enemMeHTiB renmidpikadii 3a TUMOM irpoBUX
nrowanok [4]:

- KopnopaTtunBHi HaB4arbHi HacTifbHI irpy. [Jo gaHoT kaTeropii MoXxHa
BiHECTM irpn Ha nepeBipKy piBHA 3HaHb Ta hard sKkills Big Google.
YyacHUKM 3a OOMOMOroOK KapTOK HacCTiNbHOI rpy BignNoBigalTb Ha
3anuMTaHHA LWOoAO0 HanawTyBaHHA KOHTEKCTHOI peknamu Ta Beb-
aHaniTMkn. TakoX OA4WH i3 Npuknagis noAibHol rpy pos3pobneHnn y
komnaHii MTC Ta BMKOPUCTOBYETLCS B Mporpamax agantauil
HoBauKiB. ['pa Npo KopnopaTtmBHi LiHHOCTI «[1poCTO» - NapTHEpPCTBO,
pes3yrnbTaTUBHOCTb, OTBECTBEHHOCTb, CMEJIOCTb, TBOPYECTBO,
OTKPbITOCTb.

- HacTiHHi peuTuHrn, [OoWwKM nowaHu, Tabnuui 3 pesynbTatamu
renmidpikauil.

- OH-navH irpu Ta MOOINbHI gogaTKM BUKOPUCTOBYHOTbCA OaraTbma
BITYUSHAHMMM Ta MDKHapogHUMWU  KOMMaHigmu. KoprnopaTuBHI

PO3pPOOKM, SIKi CTBOPHOIOTLCS AMS BUPiLLEHHS NeBHUX GisHec-3aav.
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- bisHec-cumynsauii. [losaBonATb rpaBuaM BigvyyTn cebe KepiBHUKaMu
BiNblW BMCOKOro piBHSA, OUIHUTWU pe3ynbTaTu CBOEl AiSNbHOCTI Ta
poboTun koner. OguH 3 npuknaagis po3pobka IKOIMNCK koHcanTUHr —
Managing. 'paBui HabyBaoTb ynpaBniHCbKOro gocsigy npotsarom 10
iIrPOBUX  POKIB, MNpPW LbOMY KOOPAWUHYOUM iHAHCK, npouecu
ynpasniHHA NepcoHanom, CTpaTerito PO3BUTKY BESIMKOTO XOSAWUHTY.

[5]

AHanisyoun gocsig  BnpoBamkeHHsa remmidpikadil B poboTi HR
AenapTamMeHTiB BUAINATb Taki pe3ynbTaTtu Bif BNpoBaLKeHHs renMidpikauil:
- NigBUWEHHS BKMIOYEHHOCTI MepcoHany B 3aranbHy CcTparteriio
KOMMaHii
- NiABULWEHHSA PIBHA «CaMOMNoYyTTA» NepcoHany
- MigBULLEHHSA cepeHbOro CTPoKy poboTn NpauiBHUKIB B KOMMaHIl
- 3HWXEHHS NJIMHHOCTI Kaapis

- MigBULLEHHSA AKOCTI Ta NPOLYKTUBHOCTI poboTn 3 BOKY npauiBHUKIB

BucHoBOK. AHani3youn npuknagn BnpoBagXeHHSA irpOBUX €JIEMEHTIB
Ta renmigikadii B HanpamKy poboTn 3 nepcoHanomM MoXxHa nobayntu, Wo ue
Npu3BOOMTb A0 NPOMECINHOrO POCTy Ta PO3BUTKY nepcoHany i nigBuLeHHS
edrekTMBHOCTI Bi3Hecy. OcCobnMBO Le BaXNMBO B MUTAHHSX opraHisauil
KOpnopaTMBHOINO HaB4YaHHA. [enmicpikauis B HaB4YanbHUX nporpamax
nigBvLLLYE MOTMBALiO OO CaMOCTIMHOrO BMBYEHHS MaTtepiany, pobuTtb uen
npouec OinbWw nerkum Ta pesynbTaTuBHUM. Kpim TOro, nossa MOSOAOro
MOKOSMIHHA Ha PWHKY npaui Npu3BoAUTb OO0 HeoOXigHOCTI TpaHcgopmauil
HaBYaHHA [0 6inbWw cyy4acHoro Ta iHHoBauiHOro dopmaty. [1OKONiHHA
npauiBHUKIB, AKi BUXOBaHi Ha CTUKY 2 NOKOMiHb Mae iHWY CUCTEMY LIIHHOCTEN,
iHTepecn Ta TTUKTUKY noBediHkM. Came ToMy rermidikauis € He Tinbku
TpeHOoM, arie W iHCTPYMEHTOM 3 BESIMKUMWU MOXIUBOCTSAMU B MUTAHHSA

NPOdECIMHOIO HaB4YaHHA Ta PO3BUTKY MepcoHarny.
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The article analyzes the definition of terms: “foreign language
communicative culture” (FLCC) and “Smart-technology”. The definition of
foreign language communicative culture is conceptualized and considers the
factors for successful education of the foreign communicative culture.

According to the results of the ascertaining experiment, the reasons for
insufficient students' knowledge of a foreign language communication culture
were established: inconsistency of the content of educational work with the
task of education of a foreign language communication culture; insufficient
use of teaching aids and methods that motivate to be participants in

intercultural interaction.

In the article, also, is represented the model of the process FLCC
education of humanities students’ in higher education institutions, which
theoretically substantiated and consist of structural aspects. The pedagogical
conditions of organizing the educational process of FLCC of students are
determined by: implenetation of personality-oriented education in FLCC;
usage of any foreign language as a tool of intercultural communication;
creation of innovative-technological space of Smart-technologies use in FLCC

education.

The model is reproduced in the form of an innovative methods to
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approach to the specified standard. The structure of it includes: the use of
cognitive-research interactive, and feedback methods; designed "Interactive
foreign language course (English)" for students of philological specialties,
which is available on the educational online platform in the Internet; the
created base of Smart-tools for organizing distance learning and an
application system of interactive communication technologies for teaching

and learning.

Therefore, the introduction of new technologies in the field of education
leads to the transition from the old scheme of reproductive knowledge

transfer to a new creative and communicative learning.

Key words: culture, language personality, foreign language culture,
foreign language communicative culture (FLCC), the model of education of

foreign language communicative culture of personality, Smart-technologies.

The diversity of cultures views the world, denoting the same things
differently, so, first of all, the formation of a foreign language communicative
culture is the ability to take into account the differences of cultures in
communication, as well as an important contribution to peace, security and
stability.

By acquiring knowledge about the culture of the people, in particular
about language as part of culture, a young person develops communication
skills. The study of foreign languages focuses not only on the formation of
students' language skills and abilities, but also on more global goals: the
study of culture and specifics of modern life of the studied language,
expanding linguistic and cultural horizons.

In the State standards of higher education, foreign language was
included as compulsory, the purpose is to formulate and develop the foreign
language communication culture of the participants of professional
communication. And take into account communicative skills, which are
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formed based on language knowledge and abilities, mastering the skills and
abilities to communicate orally and written form according to motives, goals
and social norms of speech behavior in typical spheres and situations.

The necessity of developing the foreign language communicative
culture is evidenced by a large number of disputes in the world community
related to the understanding of the norms of interaction between different
cultures. The solution to these problems is the unification and cooperation of
the international community that is aimed at improving the understanding of
the cultural, religious traditions and values of different countries.

Today, cooperation and cooperation between world countries is being
implemented through the strategies, programs and projects of such
intergovernmental regional organizations as the Council of Europe (CE), the
European Union (EU), the Organization for Security and Cooperation in
Europe (OSCE), the Central European Initiative (CEIl), as well as other
reputable international organizations. Respect for the cultural diversity of the
world is also emphasized in the provisions of the Universal Declaration of
Human Rights.

Changes in the activities of interacting cultures result in a huge number
of summits, conventions, and signing of declarations, pacts, and partnership
agreements between countries. The most important of these documents
include: the Universal Declaration of Human Rights, European Convention on
Human Rights (1950)

(http.//coe.mfa.gov.ua/ua/ukraine-coe/about), European Cultural Convention
(1954),
(http.//www.coe.int/ru/web/conventions/full-list/-/conventions/treaty/018),
International Covenant on Economic, Social and Cultural Rights, Vienna
Declaration, Framework Convention for the Protection of National Minorities,
Permanent Representation of Ukraine to the Council of Europe

(http://coe.mfa.gov.ua/ua/ukraine-coe/about), White Paper on Intercultural
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Dialogue, Council of Europe Program 2010-2014 “Education for Intercultural
Understanding of Human Rights and Democratic Culture ”, Declaration on the
Establishment of the Shanghai Cooperation Organization, Faro Declaration
on the Council of Europe Strategy for the Development of Intercultural
Dialogue (2005) (http.//coe.mfa.gov.ua/ua/ukraine-coe/about), Rome
Declaration EU (2017), etc.

The works of modern scientists are devoted to the study of the
components of communicative culture, the disclosure of some aspects of it:
worldview (A. Bodalov, B. Lomov), psychological (B. Ananiev, G. Andreeva, .
Zymnia, |. Kotova, A. Leontiev, Y. Sherkovin ), sociological (T. Drydze, S.
Samigin, A. Rean), art criticism (P. Ershov, A. Murashov), aesthetic (N.
Myropolska, O. Komarovka), adaptive (V. Aschepkov, G. Yakusheva) spiritual
(G. Shevchenko), culturological (V. Safonov, V. Sokolov).

M.Zakiyev, R. Zamaletdinov, F.Safiullin, F.Harisov, C.Harisov,
F.Yusupov, R.Yusupov and many others believe that to achieve such goals it
is necessary: directed selection and selection of educational linguocultural
material in the contextual content of national values and traditions; creation of
a multilingual educational environment of interpersonal interaction in the
course of solving educational tasks and in the process of training exercises;
variant modeling of the curriculum, which allows to take into account cognitive
interests, profile of training and individual preferences of students, which
promotes tolerance and ability to conduct dialogue, increases the level of
competence in foreign language vocabulary, creates the need for intercultural
communication.

The importance of communicative training of students in higher
education institutions is emphasized by: |. Zvereva, M. Isaenko, A. Kapska,
M. Kots, O. Kuleshova, A. Kurinna, V. Malakhov, N. Skotna, F. Khmil, G
Zuckerman, P. Shakhbanova, O. Shved, T. Shepelenko, O. Shmaylova, O.

Yakovliva.
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The problem of foreign language competence is covered in the works
of foreign and domestic researchers: E. Vereshchagin, V. Kostomarov, E.
Passov, S. Ter-Minasova, L. Shcherba, A. Holliday, O. Sysoeva. The
dependence of the formation of communicative culture on the structure of
verbal interaction between teacher and student has been studied in the works
of O. Bodalev, A. Brudny, V. Grekhnev, V. Kan-Kalik, O. Leontiev, S.

Musatov, T. Netchinova, A. Rean, |. Todorova, A. Harash and others.

In his research, P. Kendzor argues that culture can be regarded not
only as material possessions and spiritual values created by man in the
process of purposeful activity, but also above all as relationships that arise in
the course of accumulation, exchange, translation of cultural meanings and
meanings. Using of the activity approach in the educational process enriches
it with new values, meanings and values that accumulate in different layers of
the educational potential of a culture. (Kendzior, 2017)

Speaking about the development of culture, it is not possible without
intercultural communication, where the cultural function is performed by the
language in which it is carried out and formed linguistic personality that owns
it.

This is confirmed by the American linguist E. Sapir, denying the
biological certainty of language, noting that language is a purely human,
almost instinctive way of conveying thoughts, emotions, and desires. The
scientist emphasizes the communicative function of language as the most
expressive form of communicative behavior (Sapir, 2001)

D. Hymes argued that, on the one hand, language determines cultural
reality, people belonging to different cultures have, to some extent, special
communication systems, and on the other, cultural values and beliefs partially
create linguistic reality (Hymes D.H. ,1972)

So, modern foreign language training of specialists should contribute to

the development of the general outlook, to expand and deepen professional
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knowledge, to raise a world-view culture and to be an essential means of
forming a person's competitiveness as the most important indicator of the
effectiveness of the educational socialization process. Consequently, foreign-
language culture has the richest potential in implementing the ideas of the
humanization of education. And according to the program of the new
Ukrainian school in 2019, one of the main principles of modern education is
humanism, where a person is the greatest social value.

Aim and tasks. The purpose of our research is based on the analysis
of scientific sources on the problem to theoretically substantiate and
experimentally test the effectiveness of the model and organizational and
pedagogical conditions of education of foreign language communicative

culture of humanities students in higher education.

According to the purpose and conceptual vision of the research
structure, the following tasks are defined: By theoretical analysis of
philosophical, psychological and pedagogical sources on the research
problem to clarify the conceptual and categorical apparatus of research. To
characterize the peculiarities of education of foreign language communicative
culture of students of humanities in higher education institutions. To
determine the criteria, indicators and characterize the levels of education of
foreign language communication culture of students of humanities specialties
of higher education institutions. Theoretically substantiate and experimentally
test the effectiveness of the model and organizational and pedagogical
conditions for the education of foreign language communicative culture of

students of humanities specialties in higher education institutions.

Main material. Scientists believe that communicative culture is one of
the important aspects of a basic personality culture. And it should be
considered as a major component of culture, where a foreign language
culture serves as a system for improving the formation of professional and
socially significant personality traits, and language is a facility of
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communication and the development of a foreign language communicative
culture.

The focus of culture and the language of communication is the linguistic
personality in all its diversity: physical, social, intellectual and emotional. The
phenomenon of linguistic personality is a reflection of cultural identity in
linguistic activity.

In the structure of linguistic personality, there is a need for self-esteem
and the ability to self-esteem. These needs regulate the behavior of the
subject who speaks and influence the choice of linguistic means used to
frame the linguistic personality of their thoughts. Through appreciation and
self-esteem, the linguistic personality models his or her attitude to reality and
creates his / her own image. The problem of evaluation includes three
aspects: 1) the object of evaluation; 2) a means of assessment; 3) the
evaluating subject. Self-esteem involves two points: 1) the author interprets
the text of his behavior in a sign situation and explains his particular linguistic
behavior; 2) verbal modeling is the creation of a self-portrait by comparing
oneself to others (Vladimirov, 2007).

In our study, the foreign-language communicative culture is considered
as a set of norms and rules that requlate communication of people in different
cultural contexts. It is characterized by the presence of a communicative
ideal, a tolerant afttitude to the interlocutor as a value, awareness of his
individual characteristics, his own communicative abilities and the ability to
have a communicative situation.

An analysis of the determinations of the essence of humanitarian
education allowed us to distinguish the following main characteristics of this
phenomenon: humanistic, cultural and social orientation and morality.

The humanitarian paradigm of education focuses on the formation of a
person in culture, to reveal the true, deep in it. That is, humanitarian

education treats a person as a cultural full value subject, who has the right to
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self-affirmation, autonomy and choice of values, but which preserves its own
socio-cultural identity, positively perceives other cultures, respects social and
cultural diversity.

The use of Internet resources and the use of SMART technologies in
foreign language teaching give access to authentic information. Working with
authentic material compensates for the absence of real situations of language
use; enables creation of certain speech samples-standards; implements the
didactic principle of clarity and enables the activation of a large number of
language units; introduction into the process of teaching non-standard speech
tasks, which is a favorable factor for the development of students'
communicative and creative abilities. It should be noted that in SMART-
technologies the motivation for learning increases, because the use of
modern gadgets is of particular interest to students.

So, based on a native and foreign research, we define the meaning of
‘SMART technology”: a technical and software that takes advantage of the
global information society to carry out joint educational activities on the
Internet and provide educational services of a new quality.

The study confirmed the benefits of usage Smart-technologies, such as:
access to authentic materials, special methods of organizing student learning
activities, distance learning (Zoom) based on emotionally colored activities
(games), research tasks, etc. The FLCC virtual space created a comfortable

informational and educational environment for students.

Research and experimental work at different stages covered 414
students of humanities from Mykolayiv V.O Sukhomlinsky National University,
Precarpathian Vasyl Stefanyk National University, Luhansk Taras
Shevchenko National University. Experimental group consist of 196 students
and control group - 218 students of humanities.

Diagnostics of the state of students’ FLCC reviled the reasons of its

lemitations: inconsistency of the content of educational materials to the tasks
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of FLCC education; insufficient usage in teaching methods to motivate
students to be participants in intercultural interaction. The result is the
absence of their initiative in communication, lack of motivation and low
understanding of FLCC meaning, shortage of desire in searching mutual
understanding, manifestation of categorical judgments, limited interaction
strategies, insufficient level of linguo-cultural competence, and knowledge of

foreign language for productive communication.

So, according to the results of the ascertaining experiment, the reasons
for insufficient students' knowledge of a foreign language communication
culture were established: inconsistency of the content of educational work
with the task of education of a foreign language communication culture;
insufficient use of teaching aids and methods that motivate to be participants

in intercultural interaction.

In pedagogical science, modeling is widely used as a method of
teaching and a method of scientific research. The model is a well-thought-out
scheme that illustrates the content, objectives, essence, functions, methods,
tools, resources for the design, organization and conduct of the educational
process with the provision of pedagogical conditions for students and

teachers.

The model of FLCC education of humanities students in higher
education institutions is theoretically substantiated, which contains target,

theoretical, conceptual, semantic, procedural, defining and effective aspects.

In our model, we set the goal of educating students' foreign language
communication culture (target aspect of the model). The goal is determined
by the presence of students' communicative ideal, their own communicative

abilities and skills to own a communicative situation

To achieve these goals, tasks are identified that involve the
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development of students' interest and motivation for a foreign language
communicative culture; expansion, streamlining and systematization of
students' knowledge of foreign language communication culture and its
components; formation of personal qualities and skills necessary for the

development of foreign language communicative culture.

The solution of the tasks should be carried out on the basis of the
structure of the ICC defined by us and the implementation of the leading
approaches, principles and pedagogical conditions of education of foreign

language communication culture (theoretical aspect of the model).

The conceptual aspect of the model reflects the following components:
FLCC functions (communicative, cultural, corrective, emotional and
evaluative) and presents the leading values of FLCC education: openness to
intercultural dialogue, values towards oneself and other people, tolerance and
partnership.

In the semantic aspect of the model, the methodological support of the
organization of the process of education of foreign language communicative
culture humanities students’ in higher education institutions is described.

The procedural aspect of the model is represented by a learning web
environment for collaboration of students (research, design, creative), which
are created using Google services; e-learning tools created by the teacher
using e-learning systems ( Moodle, Zoom) using Smart-technologies and
using SMART-tools Google Apps (Google Hangouts, Forms, Charts,
Presentations), Google Classroom.

The procedural component also includes methods of diagnosis and
electronic control - SMART-control. Assessment of students' achievements is
carried out online. With the help of this type of control, students' ability to
assess and improve their level of foreign language communicative

competence is formed.
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The defining aspect of the model reflects the criteria, indicators, levels
of education of foreign language communicative culture of humanities
students’ in higher education institutions.

For each science the question of criteria which can be guided at an
estimation of pedagogical processes and the phenomena is rather important.
Only in the presence of such criteria it is possible to draw a conclusion about
desirable, the best results of pedagogical influence (G.Batishchev, 1987,
p.17).

In order to monitor and analyze the dynamics of the process of
education of foreign language communication culture in the study identified
the following criteria and indicators of education of foreign language
communication culture of the student: 1) cognitive: knowledge of a foreign
language at a sufficient level for free communication; recognition of the
equality of cultures, their values and achievements; understanding the
essence of the interaction of cultures in the modern world; ideas about ways
to avoid and prevent the emergence of conflicting intercultural situations in
communication; 2) emotional-value: value attitude to other cultures; desire to
get a positive experience of foreign language communication; interest in
intercultural communication; openness to intercultural dialogue; 3) behavioral:
readiness for foreign language communication; ability to produce their own
communication strategies; ability to implement communicative models in
speech behavior; communicative control of own actions.

The developed criteria and indicators make it possible to characterize
the levels of education of foreign language communicative culture of students
of humanitarian specialties of higher education institutions: Low (imperfect)
level, medium (potentially-perfect) level and high (perfect) level.

The effective aspect of the model is the predicted result: education of
foreign language communicative culture of students of humanities in higher

education institutions.
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We assume that the introduction of these components of the model into
the pedagogical process will ensure the successful education of a foreign
language communicative culture of the student. The end result of this process
are: formed motives of personal self-development and the desire to be a
participant in intercultural interaction based on experience and basic linguistic
and cultural knowledge; understanding the essence of foreign language
communicative culture; acquired skills, abilities and own strategies of
intercultural communication, which will allow students to self-realize in a
culturally diverse world.

Signs of education of foreign language communicative culture of
students will be such qualities as: tolerance (the ability to feel the emotional
state of the communication partner, to understand and accept the uniqueness
of any individual); the desire to emotionally support another person; the ability
to justify their actions, to identify the motives of their activities; reflection (the
ability to identify the basis for activities, deeds, relationships, life situations);
ability to competently, quickly solve problems of intercultural communication
taking into account different points of view, in different situations; ability to
think constructively and logically; desire for continuous self-education and
self-development; knowledge of cognitive abilities, adaptability to the new
cultural environment, flexibility and mobility in communication in a foreign
language; active realization of their creative abilities, rich personal potential,
necessary for successful mastering of activities at the intersection of cultures;
ability to use Smart-technologies in own professional activity.

The model is reproduced in the form of an innovative methods to
approach to the specified standard. The structure of it includes: the use of
cognitive-research interactive, and feedback methods; designed "Interactive
foreign language course (English)"
<https://flcommunicativeculture.wordpress.com/> for students of philological

specialties, which is available on the educational online platform in the
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Internet; the created base of Smart-tools for organizing distance learning and
an application system of interactive communication technologies for teaching

and learning.

Approbation of the conceptual model of education of foreign language
communicative culture of humanities students in higher education institutions
and creation of certain organizational and pedagogical conditions developed
on the basis of methodological support implementation, which included: use
of cognitive-research, feedback methods and interactive methods;
"Interactive foreign language course (English)" for students of philological
specialties in the humanities, which is available on the educational online
platform on the Internet; creation of a database of service Smart-tools for the
organization of distance learning and creation of interactive ways of
presenting educational material.

Conclusion. As a result of scientific research, a pedagogical model
was developed, which reflects the process of education of students of higher
education institutions of foreign language communicative culture. The model
of education reflects the functional and structural links between its aspects,
which are a well-thought-out scheme that illustrates the content, objectives,
essence, functions, methods, tools, resources for designing, organizing and
implementing the educational process with pedagogical conditions for foreign
language communication culture. students.

The result of the implementation of the developed theoretical model
should be the education of students in foreign language communicative
culture: formed motives for personal self-development and the desire to be a
participant in intercultural interaction based on experience and basic linguistic
and cultural knowledge; understanding the essence of foreign language
communicative culture; acquired skills, abilities and own strategies of
intercultural communication, which will allow students to self-realize in a

culturally diverse world.

64



Paradigm of knowledge Ne 4(42), 2020

References:

1. Batishchev, H. (1987). Osobennosti kulturyi glubinnogo obscheniya
pedagoga. [Features of the culture of deep communication of the
teacher.] M: IFAN, 111. [in Russian].

2. Bochova, V. (2010) Sotsiokulturnye problem yazyka i kommunikatsii
[Sociocultural problems of language and communication] M, 122-128 [in
Russian]

3. Byram, M. (1991) Investigating Cultural Studies in Foreign Language
Teaching. Multilingual Mateers, 163[in USA]

4. Feldstein, D. (1996) Hrestomatiia po vozrastnoi psihologii [Readings in
age psychology.] M .: Institute of Practical Psychology, 304 [in USA]

5. Hymes, D. (1972) On Communicative Competence // Sociolinguistics.
Selected Readings. Great Britain: Penguin Books Ltd, 269-293 [in USA]

6. Gren Solomon, Lynne Schrum (2010) Web 2.0 how-to for education.

USA: First edition. p.4-5

7.  Kendzior, P.l. (2017) Polikulturne vyhovannia uchnivu systemi diialnosti

zagalnoosvitniogo navchslnogo zakladu [Policultural education of pupils in the

system of secondary education institutions (theory and method)] Extended
abstract of doctor’s thesis. Kiev, 39 [in Ukrainian]

8.  Mantulenko, V. (2006) Vikorystannia multymedijnih zasobiv i navchalnii

ta profesijnii diialnosti. [Use of multimedia in training and professional

activities]. Samara. p. 36

9.  Sepir Ye. (2001)Vibrani pratsi z movoznavstva ta kultorolohii [Selected

Works on Linguistics and Culturology] M, 201[in Ukrainian]

10. Tikhomirov, V. Svit na shliahu do smart—suspilstva. [The world is on

the way to smart-society]. Retrieved from http: //me-

forum.ru/upload/iblock/982 (Applying date: 4.07.17)

65



Paradigm of knowledge Ne 4(42), 2020

11.  Vladimirova, T. (2007). Poklykani v spilkuvannia. Rosijskui diskurs v
mizhkulturnii komunikatsii. [Called to communicate. Russian discourse in
intercultural communication.] M.Kom Kniga, 304. [in Ukrainian]

12. The official website of the Council of Europe (2014), “The European
Cultural Convention”, Retrieved from
http://www.coe.int/ru/web/conventions/full-list/-/conventions/treaty/018
(Accessed 12 May 2014).

13. The official website of the Permanent Mission of Ukraine to the Council
of Europe (2014), “About the Council of Europe”, Retrieved from
http://coe.mfa.gov.ua/ua/ukraine-coe/about (Accessed 12 May 2014).

14. Pro  vprovadzhennia pilotnogo proektu «Learning-SMART
navchannya». Nakaz MON Ne812 [About the implementation of the pilot
project “Learning SMART- training”. Order of Ministry of Education and
Science Ne812 dated 12.07.12]. Retrieved from http://osvita.ua (Applying
date: 20.08.16)

15.  Shiryay, A. Smart obrazovanie v informacionnom obshestve [Smart
Education in the Information Society]. Retrieved from http://conf.sfu-
kras.ru/sites/mn2014/pdf/d01/s14/s14_018.pdf (Applying date: 8.12.14)

Citation: Anastasiia Tishchenko (2020). THE MODEL OF EDUCATION OF FOREIGN LANGUAGE
COMMUNICATIVE CULTURE HUMANITIES STUDENTS’ IN HIGHER EDUCATION INSTITUTIONS.
Frankfurt. TK Meganom LLC. Paradigm of knowlege. 4(42). doi: 10.26886/2520-7474.4(42)2020.5

Copyright: Anastasiia Tishchenko ©. 2020. This is an openaccess article distributed under the terms of the
Creative Commons Attribution License (CC BY). The use, distribution or reproduction in other forums is
permitted, provided the original author(s) or licensor are credited and that the original publication in this
journal is cited, in accordance with accepted academic practice. No use, distribution or reproduction is
permitted which does not comply with these terms.

66



Paradigm of knowledge Ne 4(42), 2020

DOI 10.26886/2520-7474.4(42)2020.6
UDC 37.015.31: 159.923.2
WORK WITH PARENTS AND TEACHERS ON PRIMARY-SCHOOL
PUPILS’ SELF-CONCEPT TRAINING
Hanna Orlova, Postgraduate student
https.//orcid.org/0000-0003-0385-2682

e-mail: orlova.hanna@gmail.com

Institute of Problems on Education of the NAES of Ukraine, Kyiv, Ukraine

The article is devoted to work with parents and teachers on the training
of the self-concept of primary-school pupils. The results of the diagnostic
section, which covered 93 parents and 14 primary school teachers of
general educational institutions, are presented. It was investigated by the
author’s questionnaires how well parents and teachers are oriented in such
conceptions as “self-concept” and “self-assessment”, as well as whether
parents and teachers pay special attention to the training of self-concept,
how they do it and what difficulties they face. It was determined that the
work with parents and teachers should be comprehensive and aimed at
preparing primary school teachers and parents to create favorable
conditions for the training of self-concept of primary-school pupils. Based on
the results of the diagnosis, the directions of work with parents and teachers
in the framework of self-concept training of primary-school pupils are
characterized.

Key words: training, self-concept, self-assessment, primary-school

pupils, extracurricular activities.

Introduction. One of the most important tasks of modern education is
training of a whole person, the disclosure of the personal potential of each
child, promoting his/her self-realization. One of the prerequisites for the

implementation of this task is a positive self-concept children’s training.

67



Paradigm of knowledge Ne 4(42), 2020

Under the conception of “Self-concept of primary-school pupils” we
understand the dynamic system of ideas and knowledge of junior pupils
about themselves, which is presented by emotional and valuable self-
assessment and is manifested in the relevant spiritual and moral actions
and behavior. “Training of self-concept of primary-school pupils” is a
process aimed at creating favorable conditions for the formation of
cognitive, emotional and valuable, volitional and behavioral components of
their development.

The significance of the positive self-concept of children has led to
considerable interest of scientists in this phenomenon. The regularities and
conditions of development of self-concept of primary-school pupils are well
studied (Shaidenkova, T., Peshkova, N., 2007; Pirmagomedova, E.,
Nagieva, A., Suleymanova, G., 2015; Vitushkina, E., Kruzhilina, T.; 2014;
Egorov, I., 2002). The influence of significant adults on the formation and
organization of self-knowledge and the formation of a positive self-concept
of children, the importance of the role of parents and teachers in training
self-concept of children were studied by the following scientists (Aunola, K.,
Viljaranta, J., Pesu, L., 2016; Podofay, S., 2007; Moroz, O., 2013). But the
influence of significant adults on the training of self-concept of primary
school children and the organization of work with parents and teachers in
general educational institutions remains an insufficiently researched and
relevant problem.

An important role in the training of self-concept of primary-school pupils
is played by adults who are directly involved in their life and activities. For
primary-school pupils, these adults are members of the children’s family and
educators who create for them the living conditions and atmosphere in
which the foundations of the children’s self-concept are laid. The role of the
family is important in training the self-concept of the primary-school pupils. It

is in the family circle that a child first discovers whether he is loved or
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accepted as he is. The teacher’s personality plays an important role in
shaping the child’s psyche and self-concept. We believe that the
pedagogical conditions for the training of self-concept of primary-school
pupils in extracurricular activities are the preparation of primary school
teachers and improving the pedagogical culture of parents. According to
l. Bekh, it is important for a teacher to have well-defined abilities to reflect
on his/her individual capabilities and knowledge of how his/her “Ego” and
personal qualities affect children, how they are interpreted, what
significance they acquire. The adequacy of a teacher’s “self-image” affects
the success of the outcome of training children (Bekh, 1998). That is why
the understanding of parents and teachers of the importance of self-concept
in the life of primary-school pupils and their conscious inclusion in the
process of training of self-concept are extremely important prerequisites for
their healthy development.

Formulation of the purpose of the article and tasks. The purpose of
our study is to outline areas of work with parents and teachers on the
training of self-concept of primary-school pupils, so the task is to diagnose
the awareness and readiness of parents and teachers to train self-concept
of primary-school pupils and to identify difficulties they face.

Presentation of the main material of the article with indication and
justification of the obtained scientific results. In order to diagnose the
readiness of parents and teachers to train self-concept of primary-school
pupils, we conducted a questionnaire using the author’'s one, which
consisted of two semantic parts, containing only 9 questions. For each of
them it was possible to give one or more answer options out of 4-5 offered
ones. The study covered 93 parents and 14 primary school teachers at
general educational institutions: Kyiv educational complex “Dominant”,
Mezhyritsk Lyceum of Kaniv City Council of Cherkasy Region, Cherkasy
gymnasium Ne 9 named after O.M. Lutsenko of Cherkasy City Council of
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Cherkasy region, Chervona Sloboda general secondary institution for
Grades I-Ill Ne 1 of Chervona Sloboda village Council of Cherkasy region,
Zolotonosha general secondary institution for Grades I-lll Ne 3 of
Zolotonosha City Council of Cherkasy region.

The first part of the questionnaire was aimed at finding out how well
parents and teachers were oriented in such conceptions as “self-concept’
and “self-assessment”. This part of the questionnaire consisted of 5
questions:

1. Which of the following statements best fits your understanding of what a
child’s self-concept is?

2. Is it necessary to pay special attention to the training of the child’'s self-
concept?

3. At what age does the formation of the child’s self-concept begin?

4. What should be the child’s self-assessment?

5. What influences a child’s self-assessment the most?

The second part of the questionnaire was aimed at finding out whether
parents and teachers pay special attention to the training of self-concept,
how they do it and what difficulties they face. This part of the questionnaire
consisted of 4 questions:

1. Do you pay attention to the training of your child’s self-concept?
2. If you do it purposefully, how do you achieve your goal?

3. Do you need help in training a child’s self-concept?

4. If so, what exactly do you miss the most?

The questionnaire versions for parents and teachers differed only in the
wording of the questions.

The results of the survey of parents on the first content of the

questionnaire are presented in Table 1.
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Parents’ awareness of self-concepts training

of primary-school children (%)

Table 1

List of questions

Grade of the child

1 2 3 4

1. Which of the following statements best fits your

understanding of what a child’s self-concept is?

a) | don't know what self-concept is; 7,0 11,0 9,0 9,0
b) Self-concept is the same as self-assessment; 23,0 30,0 32,0 28,0
c) Self-concept is all the child's ideas about himself; 39,0 26,0 16,0 27,0
d) Self-concept is all the child's ideas about himself and his 31,0 33,0 43,0 36,0
ssessment..

2. Is it necessary to pay special attention to the training of

the child’s self-concept?

a) it is not necessary, it will be formed naturally; 13,0 15,0 12,0 13,0
b) it is necessary — it should be done by parents and the child's 21,0 34,0 41,0 35,0
circle;

c) it is necessary — it should be done by educators and 41,0 37,0 36,0 46,0
ers;

d) it is necessary — it should be done by all who bring up the 25,0 14,0 11,0 6,0
3. At what age does the formation of the child’s self-

concept begin?

a) from birth; 9,0 8,0 4,0 10,0
b) in early childhood, from the 1st year of life; 9,0 15,0 13,0 13,0
c) in preschool age, from the 3d year of life; 30,0 21,0 28,0 31,0
d) in early school age, from the 6th year of life; 20,0 25,0 31,0 30,0
e) in early adolescence, from the 11th year of life. 32,0 31,0 24,0 16,0
4. What should be the child’s self-assessment?

a) high level, 50 13,0 11,0 9,0
b) positive; 31,0 33,0 25,0 40,0
c) realistic; 53,0 37,0 43,0 29,0
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d) realistically positive. 11,0 17,0 21,0 22,0
5. What influences a child’s self-assessment the most?

a) family; 21,0 17,0 23,0 16,0
b) educational institution; 31,0 25,0 30,0 31,0
C) peers; 22,0 32,0 22,0 27,0
d) extracurricular activities; 7,0 10,0 16,0 16,0
e) all of the above mentioned. 19,0 16,0 9,0 10,0

The results of the survey showed that approximately a third of parents
have an understanding of the essence and meaning of training self-concept,
formed at least at the intermediate level (they give a complete or almost
complete answer to three out of the five questions of the first part). Only
10% of parents have a good understanding of the essence and importance
of self-concept training (they give the most complete answer to all 5
questions of the first semantic part).

More than a third of parents believe that a child’s self-assessment
should be realistic (while losing the child-centered focus on recognizing the
intrinsic value of each child). However, less than 20% of them believe that
self-assessment should be both realistic and positive. Approximately the
same number of parents understand the factors of self-concept training.

It is worth noting that approximately 40% of parents delegate
responsibility for self-concept training purely to teachers.

Parents’ answers regarding views on the process of primary-school
pupils’ self-concept training are presented in Table 2.

Most parents stated that they train their children’s self-concept via
stories about their expectations and impressions of the younger generation
and stories about other people’s lives. Approximately only a third of parents
encourage their children to analyze other people on their own and compare
themselves with them. Slightly more than 10% of parents stimulate their

children to self-reflection. A very small proportion of parents — less than 5%
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— pointed to other ways of self-concept training (among these ways — there
are classes with a psychologist or lessons at a religious Sunday school).
Table 2
Views of parents on primary-school pupils’

self-concept training (%)

Grade of the child

List of questions

1 2 3 4
1. Do you pay attention to the training of your child’s self-
concept?
a) No, | don't pay much attention to it; 11,0 (12,0 (11,0 15,0
b) | understand that this is important, but | do not do it specifically; 49,0 |47,0 |38,0 49,0
c) purposefully train self-concept of my child. 40,0 |41,0 [51,0 36,0
2. If you do it purposefully, how do you achieve your goal?
a) On occasion, | tell the child what he should be; 150 |21,0 (20,0 24,0

b) On occasion | show the child examples of good and bad behavior
34,0 |40,0 32,0 34,0
rature, cartoons, films, other people’s experiences);

c) On occasion | ask the child what he thinks of himself; 15,0 9,0 20,0 9,0

d) On occasion, | ask the child what he thinks about other people's 31,0 (29,0 |28,0 33,0

S;

e) other (describe). 50 1,0 0,0 0,0

3. Do you need help in training a child’s self-concept?

a) No, | don't need; 21,0 (19,0 (10,0 11,0
b) | need to some extent; 66,0 (50,0 |63,0 74,0
c) | definitely need. 13,0 |31,0 |27,0 15,0

4. If so, what exactly do you miss the most?

a) Information on what exactly to train; 11,0 10,0 8,0 8,0
b) Information about what the child's self-concept should be; 9,0 8,0 10,0 2,0
¢) Communication skills with the child; 6,0 8,0 10,0 17,0
d) Specific exercises, games; 33,0 (350 |29,0 28,0
e) Time for exercises, games, conversations. 41,0 |39,0 [43,0 45,0
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Most parents say that they understand the importance of children’s self-
concept training, but do not pay special attention to it. Almost 40% of
parents say that they train their children’s self-concept purposefully. Only
about 10% of surveyed parents say they do not pay much attention to self-
concept training. The results of the survey showed that parents in general
do not sufficiently understand the essence of their children’s self-concept
training, as well as their role in it.

In general, the results of the survey of specialists in the field of primary
education are similar to the results of the survey of parents (Tables 3-4).
Almost a third of teachers have an average awareness of self-concept
training and about 10% — good one. Another 10% of teachers do not have a
good enough awareness of the self-concept training.

Table 3
Teachers’ awareness of primary-school pupils’

self-concept training

Number of
List of questions
eachers (%)

1. Which of the following statements best fits your understanding of what a

child’s self-concept is?

a) | don't know what self-concept is; 50
b) Self-concept is the same as self-assessment; 21,0
c) Self-concept is all the child's ideas about himself; 42,0
d) Self-concept is all the child's ideas about himself and his self-assessment.. 32,0

2. Is it necessary to pay special attention to the training of the child’s self-

concept?

a) it is not necessary, it will be formed naturally; 12,0
b) it is necessary — it should be done by parents and the child's inner circle; 43,0
c) it is necessary — it should be done by educators and teachers; 25,0
d) it is necessary — it should be done by all who bring up the child. 20,0

3. At what age does the formation of the child’s self-concept begin?
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a) from birth; 7,0
b) in early childhood, from the 1st year of life; 10,0
c) in preschool age, from the 3d year of life; 27,0
d) in early school age, from the 6th year of life; 27,0
e) in early adolescence, from the 11th year of life. 29,0

4. What should be the child’s self-assessment?

a) high level, 11,0
b) positive; 20,0
c) realistic; 57,0
d) realistically positive. 12,0

5. What influences a child’s self-assessment the most?

a) family; 35,0
b) educational institution; 19,0
C) peers; 30,0
d) extracurricular activities; 0,0
e) all of the above mentioned. 16,0

The number of teachers who give a complete answer about the
essence of the conception of “self-concept” is the same as the number of
parents - about 30%. Also, almost 30% of professionals are well aware of
the age at which the self-concept of a child begins to form. Almost 60% of
educators believe that the self-assessment of the younger generation
should be realistic. That is, they, like parents, lose sight of the child-
centered orientation.

Table 4
Views of teachers on primary-school pupils’

self-concept training

Number of
List of questions
achers (%)

1. Do you pay attention to the training of your child’s self-concept?

a) No, | don't pay much attention to it; 50
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b) | understand that this is important, but | do not do it specifically; 65,0
c) purposefully train self-concept of my child. 30,0
2. If you do it purposefully, how do you achieve your goal?

a) On occasion, | tell the child what he should be; 15,0
b) On occasion | show the child examples of good and bad behavior (in literature, 45.0
ns, films, other people’s experiences);

¢) On occasion | ask the child what he thinks of himself; 50
d) On occasion, | ask the child what he thinks about other people's actions; 15,0
e) other (describe). 20,0
3. Do you need help in training a child’s self-concept?

a) No, | don't need; 21,0
b) | need to some extent; 66,0
c) | definitely need. 13,0
4. If so, what exactly do you miss the most?

a) Information on what exactly to train; 50
b) Information about what the child's self-concept should be; 50
¢) Communication skills with the child; 0,0
d) Specific exercises, games; 35,0
e) Time for exercises, games, conversations. 55,0,

Two thirds of teachers admit that to some extent they need help in
children's self-concept training in their pedagogical activities, and only 13%
— that they definitely need such help. Like parents, teachers mostly believe
that the lack of time does not allow them to pay enough attention to the
training of pupils’ self-concept. Another 35% believe that they are lacking
awareness of specific educational methods.

The differences between the answers to the questionnaire of teachers
and parents are interesting. Parents generally consider the general
educational institution to be the main factor in the training of self-concept,

and teachers — the persons who have the greatest influence and,
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accordingly, the highest percentage of responsibility for the children’s self-
concept training. Teachers, on the other hand, consider the family to be the
most important factor in training the self-concept of primary-school pupils,
and parents to be the most influential and responsible persons. This means
that in a significant number of cases, children are left without the support of
adults who would consciously take responsibility for the formation of their
self-concept.

Thus, the results of the diagnosis of the readiness of parents and
teachers to train the self-concept of primary-school pupils showed that both
parents and teachers are not fully prepared for the primary-school pupils’
self-concept training and need professional help. Taking into account the
results of the diagnostic stage, we can outline the areas of work with
parents and teachers on the primary-school pupils self-concept training:
development of parents’ and teachers’ awareness of their role in training the
self-concept of children; formation of orientation on the child-centered
approach of the above-mentioned contingent of adults, search and
validation of strengths and weaknesses of the child in the general positive
key; teaching parents and teachers the forms and methods that have
positively influenced the self-concept of children.

As part of the formative experiment in work with parents and teachers,
we consider it important to educate and teach them about the peculiarities
of training the self-concept of primary-school pupils: lectures, discussions at
parent meetings and pedagogical councils, seminars, online webinars and
individual consultations.

Improving the pedagogical culture of parents regarding the training of
self-concept of primary-school pupils includes the following components:
teaching parents to meet the needs of the child in positive attention and
unconditional acceptance; helping parents to cultivate pupils’ own dignity

and children’s sense of value.
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During lectures, seminars and webinars it is important for parents to
deepen their knowledge of the phenomenon of “self-concept’, the role of
parents in training self-concept, self-assessment and values of children,
features of self-concept of primary-school pupils, understanding the
importance of their emotional needs. Increasing the level of theoretical
knowledge of parents on the problem of primary-school pupils’ self-concept
training is to reveal its essence and the relevance of the problem of its
training: consider the definition of the term “self-concept”, characterize the
cognitive, emotional and valuable, volitional and behavioral components of
primary-school pupils’ self-concept training, as well as the influence of
parents on the formation of the child’s attitude to himself and his self-image.
A separate task is to form parents’ understanding of the importance to meet
the child’s need for acceptance and love, acceptance of the child’s
individuality, lack of destructive criticism in education, attitude to the child
with respect and understanding of both physical and emotional needs.
Parents must also understand the importance of the impact of their behavior
on the training of the younger generation. The child observes how parents
and other adults communicate, absorbs patterns of behavior, as well as
interactions between adults and their manner of communication. Helping
parents to understand the characteristics of a positive self-concept can
facilitate the process of its training. First of all, the positive self-concept of
the child is manifested in self-assessment, self-confidence and a friendly
attitude to others.

The main tasks of the teacher’s activities to ensure the primary-school
pupils self-concept training are the following: providing a favorable
psychological atmosphere in the classroom; development of children’s
ability to self-understanding; improving ways of interacting with the outside
world and people; support of pupils’ creative self-expression; combining the

efforts of parents, teachers and children to create effective conditions for the
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formation of a positive self-concept of the primary-school pupils; personal
growth of the teacher. When organizing work with teachers at pedagogical
councils, seminars and lectures, it is important to deepen theoretical
knowledge on the primary-school pupils self-concept training, namely to
reveal the essence and structure of this concept; criteria and indicators of
child’s self-concept training; to characterize the approaches and values, the
consideration of which is important in the process of primary-school pupils’
self-concept training; to characterize the features of primary-school pupils’
self-concept training; to identify factors that positively and negatively affect
the primary-school pupils’ self-concept training; providing teachers with
information on methods of diagnosing the levels of primary-school pupils’
self-concept training, as well as using the potential of extracurricular
activities of general educational institutions to provide the self-concept of
primary-school pupils and teaching forms and methods that teachers could
implement in extracurricular activities.

Conclusions and prospects for further research. Therefore, work
with parents and teachers should be comprehensive and aimed at preparing
primary-school teachers and parents to create favorable conditions for the
primary-school pupils’ self-concept training.

Work with parents and teachers contributes to their active involvement
in the primary-school pupils’ self-concept training and includes individual
work, seminars, webinars, lectures and discussions at parent meetings.

The prospect of further research is to develop ways to implement
certain pedagogical conditions for the primary-school pupils’ self-concept

training and to test experimentally their effectiveness.
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The study is focused on clarifying the essence of the concept “patriotic
education” and highlighting the state of high school students’ patriotic
education in modern Ukraine. The design of the study is descriptive,
exploiting a set of theoretical methods (analysis, systematization and
generalization of philosophical, pedagogical and psychological literature on
the issue under scrutiny to determine its theoretical foundations as well as the
essence and content of basic notions — ‘patriotism”, “patriotic education”).
Academic  approaches (historical,  systematic,  personality-oriented,
competence-based, activity-based) and main principles of modern patriotic
education of high school students (national orientation, humanization of the
educational process, self-movement, integrity, continuity, cultural conformity,
pedagogical competent provision, stimulation, multiculturalism, social
conformity) are considered. It is stated that patriotic education should be
carried out comprehensively, in the unity of all the constituents of the
Ukrainian state (the joint efforts of public administration bodies, educational
institutions, families, public organizations and associations, the Armed Forces
of Ukraine and other law enforcement agencies). With this regard the subject
“Defense of Ukraine” has been implemented into Ukrainian high school, the

specifics of which are highlighted.
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Introduction. The current stage of national spiritual revival of Ukraine
due to the protracted economic crisis (which also affected the social sphere)
requires instilling in the younger generation a sense of love for the
Motherland, as well as forming commitment of young people to strengthening
Ukrainian statehood through active participation in civic activities.
Furthermore, the challenges facing our country, such as defending its
territorial integrity, becoming a unified democratic nation, etc. have
accelerated the issue of enhancing patriotic education of high school
students. With this regard, we share the opinion of Ukrainian scholars
Abramchuk and Fitsula (2008) that the revival of patriotism of citizens is one
of the most urgent needs of modern Ukrainian society, and the socio-
economic situation in our country requires a rethinking of “leading theoretical
and methodological approaches to patriotic education, and objectives,
content and techniques of their implementation” (p. 23).

In modern conditions of developing a democratic society, patriotism has
risen to the highest level, extends to all people of the country, permeates all
spheres of a public life, has directed character, which is manifested in a
conscious attitude of people to work, socio-political activities, intolerance of
any violations of human rights, norms and rules of democratic coexistence.
Due to this, patriotic education is considered to be the consolidating,
developing, stabilizing, cognitive, cultural and educational sphere of society
(Somin, 2018). From the standpoint of security and ensuring interconnection
between generations, it guarantees safe future for the Ukrainian nation. This
is reflected in the educational policy of today’s Ukraine. The Laws of Ukraine
“On Education” and “On General Secondary Education” define the tasks of

education as strategic in developing awareness of civic duty on the basis of
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national and universal spiritual values, shaping every student’s quality of a
citizen-patriot of Ukraine and a sense of belonging to the world community as
well. The modernization of patriotic education of high school students is
taking into account the Ukrainian socio-cultural reality: Ukraine is a polyethnic
state and the formation of a unified political nation and civil society is
associated with the Ukrainian national revival and development of ethnic
cultural diversity minority.

Therefore, today, patriotic education of high school students has
become an important task not only in terms of the national aspect but also of
the global one, presupposing the development of students’ ability to analyze
the relationship, interactions with different cultures, and awareness of the
place of native culture and its values in the context of the transnational culture
produced from an environment characterized by plurality of participants,
languages and ethnicity.

Various pedagogical and psychological aspects of the patriotic
education in accordance with the concept “New Ukrainian School” are under
scrutiny by numerous Ukrainian scholars, among which are the following:
principles of patriotic education at general secondary education institutions
(Bekh & Chorna, 2014); patriotic feelings of youth in the context of national
interests of the Ukrainian state (Chorna, 2003); forming key and subject
competencies in the process of patriotic education of high school students
(Zaikovska & Mazakova, 2016); methods of patriotic education of high school
students in extracurricular activities (Petrongovsky, 2003); pedagogical
conditions of military and patriotic education of high school students
(Ostapenko & Tymchyk, 2018); shaping national identity of adolescents in
patriotic education through school-family interaction (Fedorenko, Voronina &
Zhurba, 2000) and many others.

Notwithstanding the foregoing findings in the sphere under study, there

is still a need to research into modernizing patriotic education of high school
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students as a factor of ensuring the security of Ukraine. The current state of
pedagogical work in general secondary education regarding patriotic
education has testified its lagging behind the demands of the modern society.
On the one hand, the traditional, insufficiently effective approach to the
organization of patriotic education of high school students is still dominating.
On the other hand, the biggest problem is that Ukrainian teachers have been
trained to teach a certain subject. And it is demanding to them to implement
patriotic education into the contents of each and every school subject.

Given the analysis of scholarly and methodological sources, as well as
current trends in the theory and practice of patriotic education in Ukraine, the
study aims to resolve the contradiction between the society requirements for
the modernization of patriotic education of high school students in Ukraine
and a low level of its practical realization, insufficient development of the
updated methodological support.

Aims and tasks. The main purpose of the article is to clarify the
essence of the concept “patriotic education” and highlight the state of high
school students’ patriotic education in modern Ukraine.

Main body of the article. Various aspects of patriotism (the word
“patriotism” is of Greek origin — patris is rendered as “homeland”) as a socio-
pedagogical phenomenon are considered in philosophy, humanities,
pedagogy (Bekh, 2018). A noble sense of patriotism, faithfulness and love for
the Motherland have long been inherent in people. This feeling was the
driving force that raised peoples to fight against invaders and oppressors. It is
a well-known fact that the word “patriotism” first appeared in the period of the
French Revolution of 1789-1793: patriots were fighters for the people’s well-
being and defenders of the republic, who fought against the traitors of the
homeland from the camp of the monarchists (Petrongovsky, 2003, p. 11).

Patriotism, in its turn, is a component of citizenship. The latter is

‘manifested in the subjective experience of belonging to the Ukrainian people,
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Ukrainian nation, conscious acceptance of moral values, and characterized
by the identification and formation of the corresponding national self-concept
on the basis of national dignity, responsibility for the destiny of the native
land, love for Ukraine, and the desire and readiness to protect Ukraine”
(Fedorenko, Voronina & Zhurba, 2020, p. 195).

Hence, patriotism is one of the deepest civic feelings, that contains love
for one’s land, devotion to one’s people, pride in the heritage of national
culture, as well as respect for other nations, their rights, their freedoms, their
culture. As a generalizing, integral personality quality, patriotism combines
axiological and ethnocultural attitude to other people, nature, social
environment, material and spiritual possessions.

The structure of high school students’ patriotism is understood by
Ukrainian academics (Bekh, 2018; Bekh & Chorna, 2014; Oryshko, 2006;
Petrongovsky, 2003; Zaikovska & Mazakova, 2016) as a system of the
following components: patriotic feelings (love and responsibility for the destiny
of homeland); spirituality and cultural values; national human dignity and self-
confidence; need to satisfy their national interests; patriotic consciousness;
national tact and respect for the national dignity of people of other
nationalities; need and readiness for patriotic activities.

Patriotic feelings elevate the personality when they are paired with
respect for people of other countries and do not degenerate into the
psychology of national exclusivity. The process of forming patriotic feelings
achieves the desired results on condition it is carried out in the overall
pedagogical process, supported, consolidated and deepened in different
types of socially useful activities. In this regard, patriotism, as noted by
Chorna (2003), is understood as multidimensional, multicomponent, but, at
the same time, integral system qualities that are united by activities and

become the need to serve the Ukrainian people.
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Thus, patriotism is a complex phenomenon of the spiritual and social
life of an individual, which is reflected in the personal and social
consciousness, and considered a decisive factor in human awareness of
universal values. It is manifested in practical activities aimed at the
democratic development of native country and protection of its interests.

The key tasks of patriotic education of high school students in Ukraine
is to ensure (Petrongovsky, 2003): instilling the unity of intellectual, moral and
civic values; creating an open educational acmeological environment of
interaction on the basis of multidisciplinary: “parents — high school students —
teachers” and “school — Kyiv (the capital) — Ukraine — Europe — World”;
acquiring the spiritual heritage of the Ukrainian people, developing personal
traits of a responsible and active citizen of the Ukrainian state as well as
European identity (belonging to the European community); national security
of Ukraine, social and information protection of its citizens; forming the culture
of interethnic relations, of wide acquaintance with the concepts of “Ukraine”
and “Ukrainians in the World”, with spiritual and cultural values (European
multiculturalism); understanding European citizenship as the respect for
human rights, democracy and freedom.

Fulfilling the objectives of patriotic education of high school students
requires exploiting the following academic approaches: historical, systematic,
personality-oriented, competence-based, activity-based (Bekh & Chorna,
2014; Oryshko, 2006; Ostapenko & Tymchyk, 2018; Petrongovsky, 2003;
Zaikovska & Mazakova, 2016). We consider them in more detail.

The historical approach assists to determine the most urgent, at this
stage of development of Ukrainian society, challenges and tasks of patriotic
education of high school students, awareness of the need to protect the
territorial integrity and sovereignty of Ukraine, building civil, democratic

society.
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A necessary condition for the modernization of patriotic education of
high school students is the implementation of a systematic approach that
ensures the unity and integration of the educational process, the integrity of
practice and theory, education and self-development of the individual.

In the patriotic education of high school students, a personality-oriented
approach is based on taking into account the interests of high school
students, their age characteristics, abilities, opportunities, and rights. Through
the chain “human — people — nation — state”, it is possible to implement a
promising and democratic model of patriotic education of high school
students.

The competence-based approach ensures the use of the acquired
knowledge in solving specific tasks related to protection, survival in
emergencies, first aid, viability, etc. This approach allows high school
students to get certain experience, the ability to analyze the situation, to build
a strategy of their own behavior.

Also, the effectiveness of patriotic education depends on the
implementation of the activity-based approach. The personality of a citizen-
patriot is formed more intensively if he / she loves the homeland not only in
words, but in deeds, takes part in activities where civic and patriotic values
are tested in practice.

In addition, modern patriotic education is governed by the main
principles, which are as follows: the principle of national orientation (respect
for the state symbols of Ukraine, education of love for the native land, the
Ukrainian people, respect for its culture; preservation of national identity,
readiness to defend Ukraine); the principle of humanization of the educational
process (patriotic education on the basis of moral values, focus on the
individual as the highest value, providing individual programs of education);
the principle of self-movement (education of independence, leadership

qualities, critical thinking and self-criticism, a sense of responsibility for
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decisions); the principle of integrity consolidates the patriotic potential of all
subjects into one system; the principle of continuity ensures the transmission
of experience from generation to generation in the assimilation of national
values, which are the basis of patriotic education and development of the
individual’s personality in general; the principle of cultural conformity,
according to which patriotic education is carried out on the grounds of the
history, culture and language of the Ukrainian people; the principle of
pedagogical competent provision, which consists in the effective use of
appropriate pedagogical forms, methods, selection of content, pedagogical
tact in the process of patriotic education; the principle of stimulation is
determined by the belief in the strength and ability of the individual, his/her
ability to achieve results, encouragement of self-organization, self-education
and self-enhancement; the principle of multiculturalism presupposes the
integration of Ukrainian culture into the European as well as world scale, a
tolerant attitude to other peoples; ability to perceive Ukrainian culture as an
integral part of universal culture; the principle of social conformity as the
correlation of the content and methods of patriotic education with the real
socio-economic situation in Ukraine, in which the educational process
unfolds.

As far as the current practice of patriotic education in Ukraine is
concerned, much depends on the system of educational activities awakening
high school students’ deep emotional understanding of the essence of
patriotism (e.g.: positive examples of patriotic conviction (vivid factual material
of the deeds of famous historical figures, heroes of national liberation wars)
and engaging high school students into discussions that contribute to an in-
depth understanding of the role of patriotism in democratic development of
Ukraine and its flourishing as a state).

Furthermore, patriotic education of high school students is supposed to

contribute to the defense capabilities of Ukraine. As our country, together with
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the international community, is to take part in peacekeeping and humanitarian
operations, fight with international terrorism and prevent military conflicts that
threaten the humanity. To fulfill this lofty mission, patriotic education of the
younger generation must be based on the spiritual and moral values of our
society, including military-historical training, applied physical training, as well
as training in the basics of military service and life safety (Bekh & Chorna,
2014). Consequently, the process of patriotic education should be carried out
comprehensively, in the unity of all the constituents of the Ukrainian state —
the joint efforts of public administration bodies, as well as educational
institutions, families, public organizations and associations, the Armed Forces
of Ukraine and other law enforcement agencies. With this regard the subject
“‘Defense of Ukraine” has been introduced into Ukrainian high school.

“‘Defense of Ukraine” is a compulsory subject that is studied in general
secondary education institutions during the 10th and 11th grades through
field classes and training sessions at school. At the end of the course
“‘Defense of Ukraine” 3-day (18 hours) military field classes are organized on
the basis of military units, military commissariats and specialized educational
institutions, which are organized and conducted by district military
commissariats and local governments. Since, in modern conditions patriotic
education is focused on the formation of readiness for military service as a
special type of civil service. Its content is determined by the national interests
of Ukraine and is designed to ensure the active participation of citizens in
maintaining the security of the Ukrainian state from external threats.

With the introduction of the concept “New Ukrainian School”, the
Ministry of Education and Science of Ukraine has developed four cross-
cutting curriculum content lines for studying “Defense of Ukraine” —
environmental security and sustainable development, civic responsibility,
health and safety, entrepreneurship and financial literacy. The cross-cutting

content lines reflect the leading socially and personally significant ideas that
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are consistently revealed in the process of teaching and educating students,
and are a means of integrating educational content, correlated with key
competencies, mastery of which ensures the formation of values and
worldviews. Also, new notions of defending Ukraine in the face of new
challenges, in particular during the “hybrid war”, occupy an important place in
this program. Critical thinking and media literacy are the “weapons” of citizens
that high school students should get acquainted with in the lessons of the
subject “Defense of Ukraine”.

Therefore, the main purpose of the subject “Defense of Ukraine” is the
formation of high school students’ skills and abilities to defend their homeland
and act in emergencies, as well as the overall understanding of patriotic
education as a part of national education. In accordance with the set aim, the
following complex of educational tasks are to be fulfilled:

- acquaintance with the basics of legal support of Ukraine, civil
protection and protection of life and health;

- development of the high students’ awareness of their duty to protect
Ukraine in the event of a threat to the sovereignty and territorial integrity of
the state;

- acquisition of knowledge about the functions of the Armed Forces of
Ukraine and other military formations, their characteristics;

- mastering the basics of defense of the homeland, civil defense, home
care, psychological education of students to defend the native country;

- vocational orientation of young people to serve in the Armed Forces of
Ukraine and other military formations defined by the Ukrainian current
legislation, to protect life and health, ensure their own safety and the safety of
others in peacetime and wartime emergencies.

It should be observed that the aforementioned tasks have become
especially relevant today, when the Armed Forces of Ukraine need a well-

trained reserve, and it is a modern school that can ensure this task, because
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it is in the course of high school subjects (including “Defense of Ukraine”) that
one hundred percent of pre-conscription youth receive basic military training,
form a sense of patriotism and national dignity.

Along with the above mentioned, the subject “Defense of Ukraine” is
aimed at achieving the comprehensive goals of the general secondary
education of high school students: well-rounded personality development;
successful socialization; formation of their national identity, citizenship (e.g.,
ecological citizenship, global citizenship), world view, critical thinking,
creativity, research skills, ability to self-enhancement and self-cognition in the
conditions of the challenges of modern world. The leading factor in the
development of such a personality is the formation of high school students’
ability to apply knowledge in real life, while solving practical problems and the
ability to determine and justify their own life position. And to fulfill these goals
of the general secondary education, teachers must arise the high school
students’ interest in the educational process by involving compelling facts
related to the material under consideration and utilizing pedagogical
techniques for cooperative as well as autonomous learning:

- exercises and tasks, which create prerequisites for cooperation, active
participation of high school students in the learning process;

-tasks that encourage dialogue, expression of personal opinions and
civic positions as well;

- creative tasks, in solving which high school students show initiative,
independence, have the right to choose and argue;

-tasks that encourage specially designed situations of choice and
modeling life situations (Petrongovsky, 2003).

By organizing high school students’ work in teams, teachers exploit not
only collaborative work within one group but also interactions between
different groups. For example, a group of four people is given a situational

task: “Walking down the street, you witnessed the fall of an elderly woman, 60
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years old. She does not shout, does not move. What will be your actions?
Carry out the algorithm of examination of the woman and the necessary first
aid measures for the victim in the absence of breathing”. Studying the
conditions of the problem, group members must very quickly organize their
work, determining the positions of each student. The results of the group’s
work are as follows: “Someone coordinates the work, someone calls an
ambulance (demonstrates how to do it correctly in this situation), someone
determines the state of consciousness, checks breathing, etc.” All the
teamwork of the group is based on mutual support, trust in each other. Both
the work of the group as a whole and the participation of each member of the
group in particular are evaluated. To make an assessment, teachers involve
the rest of the students, who closely monitor how each member of particular
group work. They point out the mistakes of the group, make comments on the
correctness of certain actions.

In fact, the mentioned activity is rather time-consuming, requires careful
preparation, and yet it is one of the most effective and especially appropriate
during practical classes. Such work creates favorable conditions for high
school students’ self-realization, allows them to feel their importance and
contributes to forming such necessary for life qualities as: the ability to make
independent decisions; openly and freely show their feelings and express
their opinions; respect the opinion of others; believe in success; not despair at
failures; not be ashamed to ask for help. And a teacher’s task is to positively
adjust all participants of this process to work, to stimulate a friendly attitude to
each other, partnerships, mutual assistance.

Thus, teaching the subject “Defense of Ukraine” is carried out as dual
process at the psychological and ideological levels: on the one hand, it is a
moral and psychological process of shaping feelings, ideas, habits, moods,
aspirations, norms of patriotism, volitional qualities; on the other hand, it is the

formation of patriotic consciousness, ideas, views, beliefs on the worldview
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level. Naturally, in this regard an important place is occupied by
extracurricular activities, in particular in the form of discussions, debates,
educational commemoration practices aimed at developing a practical
component of high school students’ patriotism (Verbytska, Guyver & Kendzor,
2019). And it is successfully formed, first of all, in the process of involving
high school students in actions of mutual aid and support, which allows them
to show mercy. Such activities are carried out within the framework of the
volunteer movement (sponsorship concerts and gifts in the home for the
elderly; concerts, communication and gifts in the regional shelter for minors;
collecting things for flood-affected areas of Prykarpattia region; patronage
concerts in the orphanage; collecting stationery and textbooks for kids with
low-income families.

In view of all the above, in Ukraine, the today’s patriotic education of
high school students provides:

-education of worthy citizens of Ukraine with a high level of moral
qualities (honor, conscience, responsibility, benevolence, truth, love for the
homeland);

- readiness of young people to perform the civic duty to defend the
national interests, independence and security of Ukraine;

-tolerance and respect for people of other nationalities, other views and
beliefs (forming of European identity);

-respect for human rights, democracy, freedom and responsibility
(European citizenship);

-fostering a sense of responsibility for nature conservation as the
national wealth;

- shaping the responsible attitude to individual health;

-education for life based on the unity of language, civics, general
cultural, information and communication competences;

- consolidation of efforts of parents, teachers and public institutions.
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Conclusions. From the outcome of the study, it is possible to conclude
that in Ukraine, in its democratic development, patriotism is nourished by the
progressive patriotic traditions of Ukrainians, as well as the best examples of
patriotic traditions of other European countries and peoples, the world
democratic movements, enriching them with historical achievements of their
homeland. And different aspects of patriotic education of high school students
must be implemented comprehensively, ensuring the formation of unity of
thought, feeling and action. It is necessary to combine the acquisition of
knowledge about social events and phenomena, patriotic actions and
behavior, emotionally positive attitude to them with practice in accessible
social activities and deeds.

We envisage the ways of modernizing patriotic education in: creating
favorable educational environment in a general secondary education
institution with the view to involving high school students in cooperative
activities on patriotic orientation; realizing the educational potential of
extracurricular activities and exploiting innovative forms, methods and means
of implementing the content of patriotic education of high school students to
motivate them to military service and defense of Ukraine; training teachers for
innovative patriotic education of high school students.

On the basis of the findings, the scope for further research lies in
studying the state of the patriotic education at higher education institutions in

Ukraine.
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The article substantiates the prerequisites for the developing of an

integrated technology of health-preserving competence’s formation of

children of primary school age.
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Girls and boys were found to have below average levels of physical
health and physical activity, and there were identified a significant number of
children with below average levels of values. Based on a detailed analysis of
experimental data, there are identified the factors that can contribute to the
formation of health competence of primary school students : attention
emphasized on the use of breathing exercises in combination with physical
exercises; increasing motivation for independent and systematic exercise;
formation of skills of independent and active show of self-control;, purposeful
formation of axiological guidelines for a healthy lifestyle and positive
motivation of children to exercise ,and organization of the educational
process in physical culture on the basis of integrated education.

Key words: health, physical culture, physical development, intellectual
and cognitive development, task’s integration.

BimyeHko A. M., [lepedymosu po3pobKu iHmMezpoeaHoi mexHomoazii
opmyeaHHs 300poe’sa3bepexyesarnbHoI KomremeHmHocmi oimeu
MOJ100WO020 WKIiNbHo20 8iKy / HauioHanbHUlU yHieepcumem «YepHieiecbKkuli
koneziym» imeHi T. I'. LlllesueHka, YkpaiHa, YepHiaie

Y cmammi o06brpyHmoeaHO repedymMosu po3pobKu iHmMeaposaHoi
mexHoroaii popMysaHHs 300p08’3b6epexysaribHOI KomrnemeHmHocmi dimeu
MOJ1I00WO020 WKINIbHOZ20 8iKYy 8 npouyeci (hi3u4HO20 8uxoeaHHs. BcmaHoereHo,
wo Odiedama | X/0MNYUKU Marome HUX4Ye cepedHbo20 pieeHb hi3UYHO20
300po8’si U pyxoeoi akmueHOCMi ma 8US8rIeHO 3HaudHy Kifbkicmb dimed 3
HUX4e cepeldHIiM pieHeM cghopmosaHOCMI UIiHHICHO20 cmaesieHHs1 ix 00
30opoe’si. Ha ocHosi OemarsribHO20 aHarnidy eKkcriepumMeHmarnbHUx O0aHuXx
8U3Ha4YeHo YUHHUKU, AKi MOXXYMmb crnipusmu gopmy8aHHKO
300poe’sazbepexysaribHOI  KOMMeMmMeHmMHOCMI  y4HI8 M04YamkKko8oi  WKOsuU:
aKkuyeHmoeaHa yeaza Ha 3acmocyeaHHi OuxallbHUX eripag 8 [10€OHaHHI 3
i3u4HUMU ernipasamu; Mid8UWEHHS Momusauii 00 camMocmilHuUXx ma

cucmemMamu4HUX 3aHAMmb d)i3ULlHUMU eripasamu; Cf)0,0MyeaHHFI HaesUu40K
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camMoCcmiliHo20 | aKmueHo20 [Iposiey CaMOKOHMPOJIO, UirecripsmogaHe
opMyeaHHSI aKciornoaidyHUx opieHmupie 300p0oe0o20 criocoby xumms ma
nosumusHoi momueauii dimed 00 3aHsamMb @I3UYHUMU erpasamu ma
opeaHizauisi 0ceimHbo20 rpouecy 3 (hi3UYHOI Kyrnbmypu Ha 3acadax
IHMez2po8aHO20 HagYaHHs.

Kntoyosi crioga: 300poe’s, bidudyHa Kyrnbmypa, Ii3udHUU pPO38BUMOK,

IHmenekmyarbHO-Mi3HagasibHUl po38UMOK, iHmezpaujis 3adad.

BcTtyn. Y cyyacHoOMy cycninibCTBi 300pPOB’S OUTUHU BU3HAYaeTbCA HAK
HaMBuLla NoAcbka UiHHICTb, OCKINMbKM BOHO € TOMIOBHUM MOKA3HUKOM MOro
LUMBINi3OBaHOCTI Ta edqeKTUBHOI JianbHocTi. B YkpalHi cknanuca Taki
coujanbHoO-negaroriyHi 1M couianbHO-eKOHOMIYHI  YMOBW, WO € MPUYMHOK
CYTTEBOrO MOripWeHHs CTaHy 300poB’A AiTen pisHoro Biky (banamytoB H.,
[o3ak C., Mygpuk C. Ta iHwi). 3a gaHUMN cydaCcHUX OOCHigKeHb, 40 LWKOMn
3apa3 nge Tinbkn 20% 300poBUX AOiTen, a 3aKiH4ylTb 1l 34OPOBMMU NuLle
5%. Ak HaronowywTb AHapyweHko B., €xosa O., MaTtsieHko O., Mopos [.
NPUYNHA NOTiPLUEHHS 300POB’S AiTen LKINbHOro BiKY, MONArae He CTiflbKU B
HECNPUATIIMBUX YMOBaX XWUTTS, CKISIbKM B HEAOCTATHIN yBa3i O CTBOPEHHS
BIANOBIOHMX YMOB OCBITHLOrO npouecy, Woao ¢OPMYBaHHA LiHHICHOrO
BiAHOLLEHHS ANTUHM 0 BACHOro 340pOB’S.

Ha 3akoHogaB4oMy piBHi Yy HU3LI HOPMaTMBHO-NPaBOBUX [OOKYMEHTIB
3ahiKCOBaHO KOHLEeNTYyarnbHi NOMOXEHHA CNPUAHHS 300P0B’A30epexyBarbHil
AOiSNbHOCTI  Ta (OPMYBAHHIO  LIHHICHOIMO BigHOLWEHHA ocobuctocTi [o
BNacHOro 340poB’A Ta 3[0pPOB’S OTOYYHUMX, K HAMBULLOI iHOMBIOYaANbHOI i
CYCMiNbHOT UiHHOCTI; nepenbavyeHo MOLWYK WNAXIB YAOCKOHANEHHA npouecy
dopmyBaHHS, 36epexXeHHs Ta 3MiLHEHHS 340pOB’A NiAPOCTAYOro NOKOMIHHS
Ta IX ePEKTUBHOIO BUKOPUCTAHHSA B XXUTTEQISANBHOCTI KOXXHOT OCOOUCTOCTI.

B cyyacHux ymoBax pedopmMyBaHHS CUCTEMWU MOYATKOBOI OCBITU

NUTaHHS 300poB’sa36epexyBanbHOl OiANbHOCTI 3HaAWWNKN BigobpaXeHHs B
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KoHuenuil HoBoT ykpaiHCbKOI LwKonn. KnoyoBi KOMMNOHEHTU SIKOI BU3HA4YalTb
HOBi nigxoou [0 oOpraHisauii OCBiTHbOro npouecy AiTen 3a [OMOMOror
BNpOBag)XEeHHA HOBOro 3MIiCTYy OCBITWU, LLUO TFPYHTYETLCA Ha POPMYBaHHI Yy
AiTEN LUKINbHOrO BiKYy KOMMNETEHTHOCTEN, HEODXiaHMX ONs camoopraHisauil B
CYCMiNbCTBI, K NOBHOLIHHOI MOro ckragosol; nobyaoBu CUCTEMU BUXOBAHHS,
fKa POpPMYE LHHOCTI Y OiTeun.

[Mpobriema dopmyBaHHA 340pOB’A30epexyBaribHOI KOMMNETEHTHOCTI €
ob’ekToM BaraTbox ocnifiKeHb HaykoBLUiB. B HaykoBux gopobkax cy4acHux
AOCNiAHUKIB BigoBpaXkeHOo Ppi3Hi acnekTn 300pOB’A30epexxeHHs: TeopeTUYHi
acnektn 3gopos’sisbepexyBanbHol gisneHocTi (BanHep €., TatapHukosa Jl.
Ta iH.); dopmyBaHHA 300poB’sa3bepexyBanbHOl  KOMNETEHTHOCTI  AiTen
AoLwKinbHoro Biky (AHAptoweHko T.), monoaworo wkinsHoro Biky (bepexHa
T., KenaH A. Ta iH.), y4HiB ocHOBHOI wkonu (Kosak H., OtpaBeHko O., H.
[Moniwyk, ) Ta cTyaeHTiB 3aknagis BuLLOI ocBiTU (BOpoHiH [.); BnpoBagXeHHS
3gopoB’sasbepexyBanbHUX TexHonorin B OCBiTHIM npouec (Mapkywa C.,
['OHYapoBa H., Ta iH.); doopMyBaHHS 3a0poB’asbepexyBanbHol
KOMMETEHTHOCTI Ha ypokax «OcHoB 3gopoB’a» (MHaTiok O.). He 3Baxatoun Ha
aKTyanbHICTb NMUTAHHA Ta BENUKY KifbKICTb HAYKOBUX LOPOOOK, HA CbOrofHi
npobnema opMyBaHHS 300pOB’A30epexyBanbHOl KOMMNETEHTHOCTI AiTen
LUKINIbHOrO BiKY HaXarnb 3anuwaeTbCa BiOKPUTOLO.

AKTyanbHOK nuwaeTbcsa npobreMa nowyky eqekTUBHUX Ta OiEBUX
wnaxie  ¢opMyBaHHS  300poB’sA30epexyBanbHOl  KOMMNETEHTHOCTI  AiTen
MOJOALWIOrO LWKINbHOro BiKY B NpoLeci 3aHATbL PI3MHUMK BNpaBamMu.

MeTta pocnigXeHHA — BUW3HAYMTW nepegymoBu Ta O6rpyHTyBaTH
YUHHUKN pO3pO6KM iHTerpoBaHol TexHonoril dopMyBaHHS
300poB’s36epexyBanbHOl KOMMETEHTHOCTI OiTen MOSIOALOro WKIbHOro BiKY
B npoueci i34HOro BUXOBaHHA.

Buknag ocHoBHOro martepiany cTtaTtTi. HWHI OOHMM i3 BanuMBuMX

YNHHUMKIB MigBULLEHHS PiBHA dDi3UYHOT KyNbTypu AiTEN MOSIOALWOro LWKifIbHOro
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Biky € dOpMyBaHHA Yy HWUX 300pOoB’A3bepexyBanbHOl KOMMETEHTHOCTI,
CMOHYKaHHA [0 340pOoBOro crnocoby XWUTTA Ta 34IMCHEHHSI OCBITHLOrO
npouecy Ha 3acagax 340poB a30epeXKeHHs.

[Ans ekcnepuMeHTanbHOro obrpyHTyBaHHA nopyweHol npobrnemu 6yno
OpraHi3oBaHO Ta NPOBEeLEHO KOHCTATyBarlbHUN eKCNEPUMEHT, B AKOMY B3SANU
yyacTtb 300 yyHiB no4aTkoBux knacis 33CO M. YepHirosa Ta obnacri.

Ans OuiHKM oi3MYHOro po3BUTKY Ta CTaHy 340pOB’A AiTed MOSOALLOro
LUKISTbHOrO BiKYy BUKOPMCTOBYBASIUCb NOKA3HUKN Ta METOAUKM OiarHOCTYBaHHS,

npeacTaBrieHi Ha puc.1.

( )
pIBEHb Ta TapMOHINHICTH (PI3UYHOTO
PO3BUTKY
- J . .
P ' 3 METO/IMKa EKCIPEC-OLIHKU PIBHS
piBeHb (DYHKI[IOHYBAHHS OCHOBHUX (G13UYHOTO 370POB’S JITEH MOJIOIIOTO
CUCTEM OPraHi3My mkuibHOrO BiKY I'.JI.Anmanacenka
& J
4 I )
pIBEHb
L ¢13UYHOT pane3JaTHOCTI )
> [ 2 e a
piBeHs METO/1 BU3HAUEHHS EHEPrOBUTPAT uepe3
B . > XYHOK MET. I9HOTO €KBIBAJICHT
PYXOBOI aKTUBHOCTI PO3PaxyHOK MCTAOOIIMHOTO CKBIBA/ICHTY
- | J \_ Y,
4 N ( N
CTYIIHb ONOPY OpraHizsmMy .| aHaNi3 MeINYHUX KapTOK Ta KUIBKOCT1
HECHPUSTIUBUM BIUIMBaM MPOITYCKIB
- J - /
- | 2 4 . . . )
piBEHb LIHHICHOTO CTABJIEHHS IO IHTErpaJibHa OIIHKA PIBHA
BITACHOTO 370OB’ST c(OpMOBAHOCTI I[IHHICHOT'O CTaBJICHHS

\ / 710 37I0pOB’s 32 METOANKOI0 €5k0B0i 0.0
-

Puc. 1. Bnok-cxema nokasHUKIiB Ta MeTOAUK AiarHOCTYBaHHS OLHKU
¢pisnyHOro po3BUTKY Ta CTaHy 340pPOB’s AiTen MONoALOro LWKiSIbHOro

BiKYy

Y3aranbHeHi pe3ynbTatn JocnigXeHHs 3a metoankoro AnaHaceHka . [1]

npeacTtaerieHi B Tabnuui 1.
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Tabnuusa 1
CTaTUCTUYHI 3HAYEeHHS NOKa3HUKIB his4YHOro (CoMmaTM4YHOro) 340poB’sa

AitTen monopALworo WkinbHoro BiKy (3a AnaHaceHko I'.), n=300

[MokasHuK CratnctnyHmn [isuata PiBeHb Xnonui PiBeHb
di3n4Horo NOKa3HWK (n=175) (n=125)
340pOB’sl
Kuttesunn X 54,9 CepegHin 54,5 Hwxue
iHOeKC, MN/Kr Sy 0,7 0,7 cepeaHboro
S 9,4 6,6
\ 17 15,8
Cunosumn X 41,2 Hwuxye 47 4 Hwuxye
iHoekc, % Sy 0.7 cepeaHboro 0.9 cepeaHboro
S 8,96 19,4
\ 21.7 40,9
IHpekec X 77,2 CepegHin 76,9 CepegHin
PI\(ZGOIHCOHa, Sy 0,6 0,7
yM.OA. S 8,0 7.7
\% 10,4 13,5
IHaekc macu X 18,5 CepegHin 19,3 Hwuxue
Tina, kr/m2 Sy 0.2 0.3 cepeaHboro
S 2,7 3,3
\% 14,6 171
IHoekc Pyd’e, X 10,3 Hwuxue 7,07 CepegHin
ym.on. S)_c 0,1 cepegHboro 0,1
S 1,6 1,7
\% 15,5 21,3
KomnnekcHun % 3,96 Huxye 5,04 Huxye
n0|<a3H|:1|< Sy 0.2 cepeaHboro 0.25 cepeaHboro
3HOPOB A S 2.9 2.8
\ 73,2 55,5

OTpumaHi gaHHi nNpo 3aranbHUK piBeHb 300POB’A AiTen MOsoAworo
LUKITbHOrO BIKY cBigYaTb MNpo Te, WO OiNbWiCTb OOCTEXEHUX AiTen, SK
XNOMYuKiB, Tak i giB4at MatoTb HU3bKUN (26,3% Aisyata, 23,2% XI10N4YnKN)
abo Hmxk4e cepenHboro (46,3% pisyata, 38,4% Xxnon4unkun) piseHb 4isN4HOro
3popoB’s. CepefHin piBeHb Manu 27,4% pisyat Ta 38,4% xnonyukis (puc 2).

Ynm BULWLKMK piBEHb PISMYHOMO 300PO0B’S, 3a AaHMMK AnaHaceHka I., Tum
MeHLUa BipOrigHiCTb BWHMKHEHHA COMAaTWYHOI MaTosiorii Ta 3acTyaHuX

3axBoptoBaHb [2]. Hamn oOTpMMaHO MNOMIPHUIA KOpPEenAuinHUA 3B’S30K MiXK
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piBHEM (DPi3MYHOro 340pOB’A | KINbKICTHO 3axBOplOBaHb [AiTEN BMNPOOOBX

HaByarnbHoro poky (r=0,65).

®m HusbKHil Hiokde cepenHporo M CepenHiii @ Buine cepeaHbOro ™ BICOKMIL
120
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Puc. 2. Po3nogin Aoiten MonoALoro WKiNbHOro BiKy 3a piBHEM
nokKasHuKiB isanyHoro (comatn4yHoro) sgopos’sa (%)

[eTanbHin aHanis cepeAHbO CTaTUCTUYHOrO (Tabn.1) KOXXHOro 3 iHOekKciB
A03BOSIMB BUSABUTU: MOKA3HMKM CUMOBOrO IHOEKCY, AK y AiByaT, TaK i Yy
XJIOMNYMKIB He BiAnoBigaloTb BIKOBIM HOPMI; Yy AiBYaT HUXYe CcepefHboro
piBeHb iHOekcy Pyd’e, Wo BKasye Ha noraHy agantadito ix CCC go isnyHmx
HaBaHTaXeHb; Yy XJTIONYUKIB HXKYEe CepeHbOro piBeHb XUTTEBOrO iHOEKCY, LLIO
CBiQUMTb NP0 HEeOOCTaTHICTb PO3BUTKY AWXanbHOI CUCTEMM Ta HWXKYE
cepenHboro iHgeKkc macu Tina.

OTpumaHi  pesynbTaTM BKa3ylOTb Ha PO3BUTOK  HECnpuUATIMBUX
aganTtauinHuX 3MiH Yy OYHKUiOHANbHOMY CTaHi opraHiamy Aite MonofLoro
LLIKISTbHOrO BiKY.

BusHayeHHa goboBux eHeproBuTpaTt Yyepes po3paxyHoK metaboniyHoro
eKBiBasieHTy AiTerl MOMOALIOro WKiNbHOro BiKY A03BOJSIMB BUABWUTU, WO i Y
AiByaToK i XnonuiB BNPOAOBX OyAHIX OHIB TWXKHS CNOCTEpPIraeTbCsa cepeaHin
piBEHb PYXOBOI AaKTUMBHOCTI 3a paxyHOK BiABiAyBaHHA CNOPTMBHUX Ta
xopeorpagivyHmMx CeKuin, YpoKiB (PisNYHOT KynbTypu, XoAbbu 40 LUKONKU MilLKK

Ta BUKOHaHHSA goi3n4Hol poboTun B NOOYTI.
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Y BUXIOHUIA OeHb NOKas3HWK JOO0BUX eHeproBuTparT, sK y AiB4aTok, TakK i
XNornuiB BigNOBiAAaEe HM3bKOMY PIBHIO PYXOBOI aKTUBHOCTI. PisHuus mix
NOKa3HMKOM ByaeHHOro Ta BUXigHOro gHs € goctoBipHow (p<0,05) (Tabn.2).

Tabnuua 2

CepeaHin NOKa3HUK pPiBHA pPyXOBOI aKTUBHOCTI AiTen MonoaLwworo

LWKiSIbHOro BiKY BNPOAOBX TWXHA 3a NOKa3HUKOM A060BUX

eHeproBuTpar (kkas), n=300

MoHeainok BiBTopok Cepepa UeTBep MaTHnus CyboTa Hepnins
[liBuata
2738436 | 2649+18 | 2675+20 | 2753+26 | 2556+13 | 2525+18 [2492+15
2674418 2509+14
p<0,05
Xnonui
2731434 | 2670+24 | 2721+22 | 2795+30 | 2594+19 | 2506415 | 2422+7
2702+20 2464+9
p<0,05

MMigpcymoByoumM oTpuMaHi AaHi, crnif 3ayBaXxuTu, WO Y OiTen MOSIo4LLoro
LLKINBHOrO BiKY iCHYE AeiumMT pyxoBOi akTUBHOCTI. Pe3dynbTaTtom rinognHamii
AiTen € katacTpodivyHe NoripLeHHs CTaHy 300P0B’S, BUHUKHEHHS LINoro psay
3axBOploBaHb BMNPOLOBX POKY (opraHiB amxaHHsa (45%), xBopobu KiCTKOBO-
M’a30B01 cuctemun (35%), 3axBoproBaHHA opraHiB TpaBHOI cuctemu (12%),
3axBOpPOBaHHS MoB’d3aHi 3 30poMm (8%)).

Pi3ko 3HMXYye (PYHKLUIOHANbHUM CTaH i Npaue3faTHICTb OpraHiamy AnNTUHK
aediunT GionoriyHoi noTpebu B pyxax, OTPUMAHO TICHUMA KOPENAUinHWn
3B’a30K (r=0,73) M piBHEM pPyXOBOI aKTMBHOCTI i KiNbKICTIO 3axBOptOBaHb
AiTen BNpoLoOBX HaBYanbHOro poky [4].

CTOCOBHO piBHA C(POPMOBAHOCTI  LiHHICHOrO CTaBfEHHsA AiTeu
MOMOALUOr0  LWKISIbHOro BiKY 40 300poB’st  HeobxigHO  KOHcTaTyBaTtwu
HedoCTaTHIM MOro piBEHb — MEHLIa MOSIOBUHU AiTEN MalTb cepenHin abo
BULLE CepeaHboro piBeHb. Hmx4e cepeaHboro pisHa matotb 37,6 % OiByaTt Ta
35,2 % xnonuis, HU3bKOro - 16% gisyaTa i 18 xnonui (puc. 3).

OTpumaHi  pe3ynbTaTy AOChiAKeHb NIATBEPOXKYKOTb  aKTyasnbHICTb

NOpYyLUEHOi HamK NpobneMn i OO03BONSAOTb OKPECNUTU AesKi YNHHUKU Ans
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pO3pobKN iHTerpoBaHOl TexHonorii popmyBaHHSA 300pOB’sA36epexyBanbHOl
KOMMETEHTHOCTI AiTen MOSIOALOro LWKINbHOro BiKYy B npoueci disnyHOro
BUXOBaHHA.

BpaxoBytoun 0oBOMi HU3bKI MOKA3HMKW LIIHHICHOrO BigHOLWEHHSA AiTen oo
300poB’s, nepegbavyaemMo WO B iHTErpoBaHin TexXHOMOorii 3HayHa 4acTuHa
negaroriyHMx BNnuBiB Mae B6yTn cnpsimoBaHa Ha ghopMyeaHHS akciosio2iHHUX
opieHmupie 300p08020 criocoby Xumms Ta NO3UTMBHOI MOTMBAaUIl AiTen Oo
3aHATb Pi3nyHMMK BNpaBamu. [1na Toro, wobd BeCTn 340pOBUIN CNOCID XUTTH
HeobXiAHO CTBOPUTU Y AiTeN YCTAHOBKY Ha CBigoMe 30epexXeHHs i 3MiLHEHHS
BflTACHOro 300pOB’'A | 300pOB’A iHWWUX nogen i HagaTu Uil AianbHOCTI

LliHHICHOT opieHTaLUijl.

45
40

35

30

25

20 B JliBuaTa
15 - -XJtomi
3 =

0 - T T T

Huzpkuii Huoxunii 3a Cepenniit Bunmit 3a Bucoxuit
cepenHin cepenHin

Puc. 3. PiBeHb cchopMOBaHOCTI LiHHICHOro ctaBneHHs AiTeu

MOJIOALLOro WKiNbHOro Biky Ao 3aopoB’a (%)

3Baxkar4n Ha HU3bKi NOKa3HUKN pyxoBOI akTUBHOCTI (PA) aiten (HuK4Ynn
piBeHb PA y BUXigHWA OeHb, HiX Yy OyaHi, CBiAYUTL NMPO HEAOCTaTHIN PiBEHb
YCBIOOMMNEHHA OiTen Wwoao LUIHHOCTI AOTPUMAaHHA ONTMManbHOro PyxoBOro
pexXumy), MandyTHS TEXHOSOoriss NMOBMHHA BKIIOYATU YMHHUKKM, WO OyayTb
34iNCHI0OBATN NO3NTUBHUIW BNSIMB HA (POPMYBaHHSA LiHHOCTEN LLLOL40 aKTUBHOIO
Ta 300pOBOro crnocoby XuTTA, MOTMBALIlO Ha 300pOBUN CMNOCIO XUTTS,
36inbweHHa ob’emy PA Ta nepepbadatm mMexaHiaMn CTUMYNIOBAHHA [0

3aHATb Qi3MYHUMN BNpaBaMu AiTen MOMOALLOro LWKiNbHOro Biky [4].
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EKOHOMIYHO BUrigHUM Ta edeKTMBHUM 3acobom onTumisauil piBHA PA,
NPOINIaKTUKM  3aXBOPKOBAHOCTI,  MIOBULLEHHA  CTIMKOCTI  OpraHiamy,
MNONIMNWEHHA pPO3yMOBOT | (i3WYHOI npaues3faTtHoCTi  AiTed  MonoaLworo
LUKITbHOrO BiIKY € CTBOPEHHA YMOB ANs  nidguweHHs momusauii 00
camocmilHuUx ma cucmeMamuy4yHUxX 3aHamb  QI3UYHUMU  eripasaMu.
OcobnuBoro 3HayeHHss HabyBae npobnema egeKkTUBHOro yrnpaBiHHSA
BNACHOK JiSNbHICTIO, WO BMMAara€ KOMMETEHTHOrO BUKOHAHHS PeryntoYorl i
KOHTPOMOKYOI QOYHKLiN, 080s100iHHS OiiMu camokoHmposo. CdopmoBaHi
HaBMYKM CaMOCTIMHOIO | aKTUBHOrO MpPOSABY CaMOKOHTPOSIO Yy [AiTen
MOSOALWIOro LWKISIbHOro BiKY MaloTb 3abe3neynTu YCriWHICTb PO3BUTKY IX
ocobucTocTi, 30Kpema dopmMyBaHHS 300poB’a3bepexyBanbHol
KOMMETEHTHOCTI Ta 3aranom, (pisan4HoIl KynbTypyu 0COBUCTOCTi.

HepocTtatHin  piBeHb MOKa3HWKa XWUTTEBOrO IHOEKCY, 3YMOBIIOOTb
YTBOPEHHS YMHHMKA, WO Oyae uiniecnpsmMoBaHO BNMBATU Ha YCBIAOMMEHHSA
HeOOXiAHOCTI NPaBUNbLHOIO AWXaHHS, OPMYBAHHA HAaBUYOK [UXaHHA,
KOMMETEHTHOCTI, LWo BigobpaxatumeTrbca Yy NoedHaHHi  (iHTerpadii)
AnxanbHUX i PisNYHUX Brpas.

Baxnueum nonoxeHHAM Ona  peanisaudil  TexHonorii  oopMyBaHHS
300poB’s36epexyBanbHOl KOMMETEHTHOCTI OiTeN MOSMOALIOro LWKINbHOro BiKYy
€ aKueHmoeaHa ygaza Ha 3acmocyeaHHi duxalslbHUX erijpae 8 MoeOHaHHI 3
isudyHuUMu enpasamu [3]. IHTerpauis y TMOBCAKOAEHHE XUTTA AUTUHMK
NpPUPOOHNX ONS Hel BUAIB AiANIbHOCTI, FONOBHUM i3 AKUX € AuXarnbHi BNpaBu
Bbyae cnpuaTn po3BUTKY PyXOBOI OYHKLIT; 3pOCTaHHIO KOMMNETEHTHOCTI AiTen y
BUKOPUCTAHHI OuXanbHUX BMpaB Y MOE€AHaHHI 3 i3ndHUMKU; nigTpuMmui
Gi3n4HOT | po3ymMOBOI Npaues3faTHOCTI Ta MOKpalleHH (YHKLIOHaNbHOro
nokasHuka iHgekcy Pyd'e; nigBuweHHO piBHA  i3UYHOT  KynbTypwu
0CODOUCTOCTI Ta 3a4aTHOCTI 40 340POB’sA36EepEKEHHS.

HepocTtaTHin piBEHb KOMMNIEKCHOIO NOKa3HMKa (pisu4yHOro 34opos’a aiten

MOMOALWOro  LWKINbHOrO  BiKy OOYMOBMKOE  IHTErpoBaHi  BNNMBM  Ha
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YCBIAOMSIEHHA LIHHOCTI 340pOoB’d, CHPOPMOBAHICTb YMiHb i HaBWYOK WMOro
30epexeHHsA Ta 3aMiLHeHHS. Mu BBaXkaeMo, O camMe LiHHOCTI, BNAMBat4vn Ha
MOTMBM OCODUCTOCTI € OCHOBOK (OOpMYBaHHS 300p0B’s36epexyBanbHOl
KOMMNETEHTHOCTI.

B3aemo3B’30K ni3HaBanbHOI 1M PyXOBOI JiSANbHOCTI Yy Mpoueci 3aHATb
gisnyHuMn Bnpasamu, 3a AaHumun [yboram O., € Oyxe BaxnuMBuM, BiH
nigcunioe 3abesneyeHHa OCBITHbOro, 0340POBYOro i BUXOBHOro edekTiB [5].
OmKe, KN4YOBUM  MNOSOXEHHSIM  PO3pPO6GKM  iHTErpoBaHOl  TexHonoril
dopmMyBaHHA 300pOB’A30epexyBaribHOT KOMMNETEHTHOCTI AiTed MONOALIOro
LWKINMBHOrO BIKY Mae cTaTu MONOXEHHA Woa0 opeaHi3auii 0C8imHbo20
npouyecy 3 @bi3UYHOI Kynbmypu Ha 3acadax iHmezpoeaHO20 HaBYaHHs 3
aKTMBi3auielo Mi3HaBarbHONO IiHTepecy LWKONApiB Ta CTUMYSIHOBAHHA
BHYTPILWHBLOT MOTMBALil 3a paxyHOK BMNpoOBaXeHHs B OCBITHIN npouec 3
Gi3NYHOro BUXOBAHHSA aKTUBHMX METOAIB HaBYaHHA, TBOPYMX HaB4YaribHO-
nisHaBanbHUX, AOCMIOHULBKUX 3aBOaHb, BEAEHHS WOAEeHHUKY CaAMOKOHTPOSIO
TOLLO.

BucHoBok. B pesynbTaTti goCnigKeHHA BUSBMNEHO HU3BbKUA pPiBEHb
di3YHOro Po3BUTKY i 300POB’A AiTEN MOSIOALWOro LWKISIbHOro BIiKY, SIKi cTanu
nepeomMoBOd AN po3pobKkM  iHTerpoBaHol  TexHonoril  popmyBaHHSA
300poB’s36epexyBanbHOl KOMMETEHTHOCTI OiTen MOSIOALOro LWKINbHOro BiKy
y npoueci pisnyHOro BnxoBaHHA. BU3HAYeHO YMHHUKN, AKi MOXYTb CAPUATU
dopMyBaHHIO 340pOoB’A3b6epexyBasribHOI KOMMNETEHTHOCTI Y4YHIB NOYaTKOBOI
LUKONKN: pOpPMYBaAHHSA aKCionoOriYHMX OPIEHTUPIB 300POBOr0 CNOCOBY XUTTS;
NigBULWLEHHS MOTUBaALil [0 CaMOCTIMHMX Ta CUCTEMATUYHUX 3aHSATb
di3anyHMMM BripaBamMu Ta POPMYBAHHA HaBWYOK CaMOCTIMHOIO i aKTUBHOIO
NPOsiIBY CaMOKOHTPOI0; akueHToBaHa yBara Ha 3acTOCYBaHHI OuXanbHUX
BNpaB B MOE€AHaHHI 3 isn4HMMKM BrpaBamMu Ta oOpraHisauis OCBITHbOrO

npouecy 3 i3n4HOI KynbTypu Ha 3acajax iHTErpoBaHOrO HaBYaHHS.
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